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=" CREDO OF THE AUTHORS

. We ~belfeve'

e that the development of the se\cral new approachg to readmg is a
'1hea1thy srgn of_progress. - .

e that there are historical cycles in’many readrng methods -and mater:als' )
and that both improve: with the appearance of- the method in each of rts"

- successive ‘cycles. Ty

. .+ o that readlng is but one- strand in the total communication, process. and
"~ that. the. te'\chmg of readmg can be reinforced whe'\ taught in close-relation- -~ -~
Shlp to the other commumcanon processes, vrz speakrng, hstemng, compos-
" mg, spellmg "nd writing. ) L : L

2

Y thnt thcre is not and never wrll be any one method for teachrng all. .
: »chlldren to read : : »

‘.- that teachers should become acqumnted wuh many dxﬂ'erent approaches E
to readmg and should experrment m using dn‘ferent ones

..o .that teachers shouid use drfferent approaches in terms of the dlﬁ'erent
' needs and Styles of leammg of d:ﬁercnt chlldren '

.. that teachers should contxnuously keep 1hemse1ves mfgm\cd’ in regard'
‘to research conducted with-the different methods, and should carefully con
“sider the pros and cons resulting from . several mvest:gatnons rather than '
accept the results ‘of a single study ‘




T « Introductnon ;

We are hvmg in an age of explosxons. There is a knowledge e X-

plosnon, .a transportation exploSIon, a ‘communication cxplosron,' 2
-psychological explosion,” a medical explosxon, ‘and an educatlonal e

R plosxon, ‘of which reading is a part. e _ R x\\\
. ' Thxs rendmg explosron ‘has been responsxble durmg the short span)
- in popular magazines and educational journals. “They are hearing about

_ them -at educational nrzetings and in TV, programs. Through- ail these.

media, opinions on cach- of the: new approaches are expressed both by'
proponents and opponenlsd . L ) :

or ‘more-of - these nppmaches All are askmg questions "and seeking’

cussnon on Some 4 pproaches to Readmg wns prepnrcd - —1\]’ B S

"

w

PAruntext provided oy enic [

of our present “decade for an’ outcropping of many new. approaches_ ’

Some’ tcachers are trymg out one of the mnovanons in- tnelr own
clnssrooms Othersare wonderxng if they should experiment ‘with one "

" informatior.. It is"in response to this situation that the following dis- '

[ o
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by NILA BANTON SMITH |

U The Language Experlence Approach

R No ONE CAN DENY. tHe ‘soundness. of the’ theory back of the: Language
= ExXperience Approach T wommunication strands of listening, speaking, writing
.and reading are ' irrévezzobly bound -together. In the” Language Experience

. Approach reading is taught as it -is mterwoven throughout the fabnc of the . -
‘over-all commumcatlon complex oo . . ﬁ C-

S V'Bnckground and Evolubon e e e e : s
"~ = 'This methed and several other of the xnnovatxons descnbed in this pa.mphlet.
have had their roots in “the past. There are such things as cycles in reading. A .
- new method ‘is bofh, attracts attention, flourishes for a- time, then: fades: away. -
Nothing more is heard of it pelhaps for decades, possibly .even for centuries.
B Then suddenly it comes back again xmproved in'method and format. This tifae” -
.. ;] “it’'stays for a longer-period and-is used in teaching larger numbers of children. . =
-, Thus cytles in reading method: contmue to. evolve, revolve and i lmprove Thls is ot
T the way of progress in reading. : ot
.- .. The Language Experience, Approach has its roots far back i in, antxqutty The
" human race used this method in its early communications. No. doubt prlmmve
- man first leamed to listen and to speak as children. first learn to listen and to
__prkun our present civilization. Ftnally, when the time  came ‘at which early
. . man feit compellingly the need for communicating: sométhing he had- experi-
. : - enced to others too. distant in space or:time-for :speaking to them directly, he
* devised characers to represent unis: of Tanguage and fellow man learned to read -
them, So must children at present learn to read language characters in messages
wntten by people too far away for the chtl_dren to- speak to them or: listen, to
them )
: As early textbooks evolved,\ spelllng and wrltlng were taught as a part of
readtng instruction, .Eventually}® however.,Wnth specxaltzatxon in.our” “school..
~ curriculums,” a’separate period .was set’ aside each--day’ for: teachtng spelllng,
penma.nshlp, reading and composxtlon The: learmng of:each of: these sktlls was
L su;posed to proceed in its own: watertlght compartment as an entity.
N “But things are changing and once agam we ‘aré striving to teach the: language
. skills in relationship to one another and in' more. natural. situations. approximat-
T 1ng those whtch caused the dtfferent sk:ll strands to develop together in the ﬁrst L

4_‘,/
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place The Language Experrence Approach is an e‘cellent example of teachmg :
readmg as a part of the totat commumcanon process.. However, -other. i innova~

.\‘ ‘
.

""make much more use than formerly of composition, handwriting and spellmg in

T perspectlve o : R S ’ - o .

f .
Method Used in- the Language Expenence Approach EEEEE e .
- The method used in teachmg by the Language. Expe"xence Approach is stated '

tions -described in this. pamphlet and some of the recent series of readers ... :

" their- programs Perhaps hrstory is repeatmg rtself or at least otfermg prormsmg.' ST

- concxsely in the followmg phllosophy as phrased by Allen’ m the words of af S

- child:.

What Ican thmk about 1 can- talk about
' What I.can say, I can write (or sofmeone can wrrte for me)
What I can wnte, I cian read \l B ;;_ _ :
Ican rcad what ol.hers write for me. to:ead L _
“In. th|s approach no dlstrnctron is made . bctWeen the commumcatroﬁ\ strands
] of speaking, llstenmg, writing and reading:. Equal emphasis ‘is placed upon all'
Lot th_ese skills as each feeds into, facilitates and reinforces the others.
R Readmg and :writing as well.as_speaking-and- lrsterﬁig'ﬁxay take place even
. durmg the-first days of school. A few examples will be. given: As a child paints,
—i"77 7 the teacher may ask, “What are youpainting?"" If the child answers, “My "
‘ “house,” she may wrl( -thecaption: “My house” under his picture. If he has'-

" several.objects in_his picture, shé 1 may ask what each one is and write the name -

that the child gives for.each object above its picture.

- As the chlldren go about their creative work they. talk. ’l‘om, who is modelmg‘.' .

" with clay,'may- say, “See the dog I made!” The teacher _may then. suggest, “Let's .
. write what you )ust said.” She writes on the chalkboard or paper, “See the dog 1
.-made;” Tom * reads what she has written, .

At the begmnmg the teachier writes what the chrlcu'en drctate Eventually, and

—one-by-one;” theThildren make a “commitment,” that.is, they say they want to -
..write. The teacher thcn helps each child to write. what he ‘personally wishes to
*~say or what others say’ in makmg a group chart or perhaps a- booklet ‘of -

'-group-composed charts, AR

In zddition to art and constructron actrvmes, many other types of expenences R

o are provrded for the purpose of stunulatmg talk, for talk-is-the stuff out of
S ., which skills™in. ‘listening,. reading. :and wntlng emerge. - The: children’. go on

e for disdussion, relate their personal expetiencesgplay games, listen to poems and
.. stories and do numerous other thmgs that provrde opportumtres to. develop the
S language skllls S . . Y '
" Maferisls T : :
Prcreqursrtes of the Language Experrence Approacb are materlals and

e,

a3 excursjons, view films, listen to recordrngs, sing songs, bring objects from home -

.equrpment that - invite, creative- self-expressron pdints ;and ‘easels, paper-. for
. finger. painting, - crayons ‘and paper for drawmg, clay for mode.lmg, ‘paper- forT.' I

- free- hand cut-outs,’ scrap materrals to fashron in xngemous ways.

oo Dorrrs M. Lee and R. V. Allen, “Language Expenences in Readmg Development "-f'-= T

_— Learnitig To' Read Through Expencnce New- York Meredrth Publrshmg Co,, 1963
o PpoB33S .

N Lo .-_‘_ LR Lo . RN T T oo P o e




'Ihere are games 90 play There are mmgumg pxctures to stxmulate dlscus- e
; “..sion, ‘and, there are many easy books wuh hlgh interest appea! to ﬁrst—grad° S
. clnldren e :

There may be'a pet——a rabblt a bxrd or a mouse - that the chlldreu wdl

observe, care for and talk about. =~ /-

:"“’“;'_II are orgamzed -into-unit-topics-with- wluch the authors believe: all children:will_ - *
; identify. There js: ‘much blank space’ where children are. to’ write ‘their own -

R

' Research

.

"‘During . early stages in “the use of thls method no readmg readmess L

workbooks or.preprimers -are used. Later, after the cluldren have built up. a.
sufficiént readmg vocabulary, they miay use. the books -of any of the current

- reading. series." Besides, trade books, other’ textbooks . and periodicals are .' '

avallable in abundance. Supplemental readmg matenals and readmg games of
many kmds may also ‘be  used. :

" Tt is-difficult to conceive of any pre-prepared matenal that m:ght be used
‘with children during the begmmng days in which this method is used, for the
“‘content of their, readmg emerges from their own personal experiences. - ‘Allen”

_and_Allep,1. however, kave pubhshed materials . under the -title Language = =

Expenences in Readmg, whlch mclude extensive suggestions to the teacher for

: conductmg a Language Experience program. Foi the children, record books are -

_provided for two levels. Three pupxl record books for Levei I-and two for Level |

compositions in terms of their personal interests. The books are "designed to..
serve as personal records of the ch:ldmns wrmng, readmg and thmkmg

s

The references under "Research” wh:ch follow descrlbe several studles
concerning ‘the effects. of .the Language Experience’ Approach and- include .

)

statistical data obtained by the investigators. These results. are conflicting. Those '
"~ wishing to pursue: research reports on this method may. wish to read some of

these references

q.

E -V "_1’ Allen, R. V, and, Allen, Claryce. .. Language Expenences m Readmg

o Encyclopaedla Bntanmca Press, 1966

1R V. Allen. and Claryce Allen. Language Expenences in Reaa‘mg, Chlcago
. TR
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The Imtlal Teachmg Alphabet

Tma Im-rm. Tucmm ALPHABET i bemg used in many scbools and is the
=+ .subject of wide. discussion. -
o This’ alphabet was devised in Bnglapd by Su' J&mes Pltman The pu
-~z which-Pitman "had _ in_ mmd in preparmg a rtevised aip‘habet in’ the Eng‘lssh

Ianguage were:. R —~--—f—«--;-4~.---~v,~~;.;.. <
1. To provxde asystem of sunphﬁed pcllmg ' o e

2! Toi improve the reading ablhty of hxldren vnth the use of th:s syslem

e . Pitmat has wamed ‘that the alphabet isa medlum. not a method ‘He also has .+ - o
L stated emphaucally that it is intended fof use in initial stages of reading and not U
v f’;,i“for continued use through _the grades. He originally cﬂ!ed the alphabet the = .-
o “‘Augmentcd Roman Alphabet” but . later ‘renamed - 1t the “Initial Tcachmg‘-
- Alphabet." The mmal letters of the wor%lm this title are mspecuvely iy L nnd SN
~——-——~a chce thts medmm of.tczxchmg is com \only known as “1ta T e

e
H
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..appearing in oixr convmuonnl a!phn’bet. The symbols. cunsm of twmty-focr
- our’ lower-case: Roman’ chamtcrs, fairteen. additional ‘symbais. combmmg o4
.7+ famijiar cbnractcm. plus g few: spccmlu,cd symbols used ot diff :

“of the'same letter, For examp!c, if you look at, thé, characters" inthe uppcr
left-harid.comer of the iltustration on p..9, yod will note that e synibol Jor Jong'
"4 2%'in face is made Up of .a conventiomt a and e joined iogcthcr. JEyou look
. thie second row from the bottom; xcadmg from Teft 1o right, you will no
“seript @ is used | for the sound of'a'as in father; a symbo! made by § ;osmn 1hé -
_ conventional a ami it i$ used for the saund of @38 in’ hall; and. A wnmﬁonal v
- a'dnd u is: used. for: the: ‘'sound of a.asin"cap.. The use of ‘different ssmbols; :
. to ‘represent’ different sounds of the zame letiers. CAUSRS. thc umbcf of cham:terx :

7.7 in the alphab:t 0 run-up lo the total number of 44, : g

-~ To many: this: alphabet’ that sudden!y biirst - into ‘our rmdst in; '&he 29605

. appears to ‘have:beena novc!ty, As a inatter of fact; such alphabeu have begn:

" with: us for ﬂvc centurics.; As: i4 trpe-of some of the other so-called -“new?”

PR nppmacha. ,rcwscd ‘and: augmr:mod Roman\)nfphabcts ‘have: gone lh:oug}r
- vseveral dycles of - dcvclopmene. Many..different persons” thronghoul thé years

" have devised phianetic aiphabets and used them in teaching chitdren to read.

= Interested” individuals_in. - Englangd dwe!opcd sndirtzed . such axpﬁaﬁeﬁ in
!f:achmg naﬂmg in lhc (ifmcn}!h. smccnlh scventmth and mgbtcemh czn :

- furies 5
ch:eniwm and 19"0 wrcml Amencans dcve!oped cxpandcd alphabets,»f
" prepared reading books and experimented in hisving-reading taught. with the use’

 of books printed in their respeciive alphabets. In 1925 W, H. Winch' publisheda”

"+ 'monograph based orf more thon’ twenty. 'ymx's oi*wnrk vmh hm/expandcd
T alphabct called *“Phonoseript.” 7~ : ‘

.- "-. During the years that followed 1925 Ecmt 313 usmg nuamcnwd/alph .

mediums for teaching reading receded, ‘and litide was™ reard sbodt, tbcm i the -

- " United-States for‘many years. However, this foieresl was’ vevived ‘dgain in the
-—————sxxtmhm"rcpom”camc Whroligh cancening expcnmenlanon m Gﬂ:at Bmmnr

_ .wuh tne'use of Pitman's ' Initial Teaching Alphahet." BRI s

<2 Tous:it-is that this 1dea for x_different medivmito’ usc in tmhmg :nndms“
L pcmstcd through‘the’ years “The.cycles in (ke devclopmcnt of u‘a.\ an: szmxlar:
tn thosc of sevcral of thc olhcr so-called snnovauons. : :

-

i .'I‘wo hwc scls cf maders 9nnted i ita. have'been Pl xshcd One series
developed in” l:ngland prepared by Iohn “Downing - and ‘col!nbomon, and.
' ptﬁahshed in ‘London in the: cariy sixties, is, titled The Downing Readers. ’ﬂm.
‘ _,scncs, avaﬁable io schbo!s m thc ‘Unifed ‘italu, embram clghi bmc books. a

- mliqn hy periodstita. In discu 2 the'
" the | lcrs with.slashes as-47t7 "
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’ﬂ:c EQI‘IS’ 7@ Rmd s!ha wamm {or Pha,sc ! cc:}ls;m

" hooks, !a&cﬂm with woribook& tmhcrs m:mual coordiriated supp!qg:cnml R
. fibrary sets, ind a wealth of @ther supplementyl reading materials. as. well s
* o teaching matsrials and aids, ‘For Phase }, additional materials are prov:ded for -
" “Eﬁtmdmg and Dcwlopmg Skgils“ and wmhuly {or th 114 "Spc!}ﬁ)g zmd o :
._me'laﬁﬂ ; o
o Cne ﬁm-gxade aemi of madc;@ mdciv used is pnnmd in our tmdnonai
" orthography has been uans!ated inlo ita; The iLi first -grade materials of ,ch s
;. ‘New Basic Readers, Curvicwlum Foundation. Series (Scotd,.. Farcsmm} afe. i
e jdentical to their counterparts in the araditionst orthography series except that . -
" the hia. Books am“gnnted fuﬂy m tbc tymmphy of thc Imm.i 'rcachms KT

o




wun ahurnm’n 3 want 1o me

"'-T-:Lrens hou %g | heamux Cfd{.

he—e h’LO( a CO1r and 1 hrcet

o s
t'\Uk U Y p %-&t (@mmx k 'dﬂ:l ln be
fe . //" ’ : c *

Compc&!ion by a pupnl in the Bclhlchcm Ascp School Dsslncf Bclhlchcm. :

Pennsylvania. ‘ )

T
L

-
-

. As {or a mcthod to bcjmcd wﬂh na Puman. as statcd above, did not' .
. rccommend any particular method. “The simplificd alphabet, however, scems to
" invite writing.. Most teachers who use i.La: urge their. pupils 1o go ahead and .
- . write whether or.not thcy know how to' spell. “Hence practically all reports.
-conc:cmmg the use of Lta emphasize highly ‘favorablei results in written
| compesition which, ‘of coune. involves the languaga strands ‘of composition, = _ .
L --handwmmg. and speiling. As ‘one teacher puts.it in her. rcport: *Theit creative -
7 writiag is- unbelicvable: Thcym wmmg about their own cxpcncnces ‘Withne - 0
limits on" wcabulmy. their writing i more mature and cxpressive.” Aboveis a’ < -0
. sample of a compossnon wmtcn by a ﬁrst-gfadc chﬂd who was being mvght e
Covithite o o
“The Early 1o’ Read n/:/n Scries rccommcnds ‘a mcthodology w acaompnny' S
‘the use of their books, which. the authors call *The Languuge ~Arns Approach™
.. ‘Children- pamclpate from the beginning in activitics involving reading, hands -
wo L cweriting, ereative ‘writing, spcllmg and thinking. Sound symbnls arg, =n!roduccd sl
woll mdua[l}' ami am rcmforccd in the workbooks B ) T DT
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N . Rescarch in regard i the effectiveness of the Pitman Alphabet in teaching g
+ reading is inconclusive. A large body of data in’ regard to the use of this| *
. alphabet has accumulated during the last few years, and most of the studies.|. ¢
have shown it.a. to be superior. However, some of the investigations' are now.

_Some selected ‘references to. reports of research 'conducled,'coﬁccming?‘ the

being questioned'in tegard to their designs and controls, e \ '
... . effectiveniess of i.t.a. are.given in the Jist of “References” that follow. Perhaps :!

the reader will wish to read some of these reports for himself. - _\\ :

. E . . .’:ll‘: . . o ’ o . . », - . \.—
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ngmstlc Approaches to Readmg

ALTHOUGH A" BACKGROUND mscussrcm ‘of hngurstnc theory "as apphed to -t
- reading would probably be helpful at this point, to assume that an adequate o
" discussion of linguistics and reading could be presented in the space available in
this pubhcauon would be. a ludicrous presumption.. nguxstlcs is an old and. a,
complex science. -Perhaps all that can be - accomphshed in thls introductory .. "
“-section:is' to-point-out that- changehas-taken- place in-the sciénce-and use of .
linguistics and to provide definitions of some specialized.terms that teachers of
reading may meet. References at the end of thxs section are suggested to readers
- .unfamiliar. with linguistics; other references wxll be encountered contmuously in .. S
.educahona’ ]oumals ] - . - . :

Status and Speclalized Vocabulary T . _
T At present linguistics ‘seems to be vrewed with respect but thh ‘Tack of :
© understanding on the part of many teachers, Linguists, however, are busy trans- -
lating their theories intopractical classroom methods and materlals for Engish -
teachers, and this includes teachers of reading. - , )
S ‘ nguxshcs has its own vocabulary. For the teacher not familiar with thrs ‘
~—-»-—-+ - science, here ave definitions of ‘a few terms_most commonly found in artxcles
e abouthngurstm and reading.
“To define such terms, perhaps we should first ask "What is lmguxst:cs?"
nguxsncs Shane1 defines hngu;stxcs by saying that it is:

» _ A scholarly dxscxplme concerned with the: nature ‘of human language—— e
s -~ with what speakers do with and know :about . their. language—as well asg
' . . with dxfferent grammar systems, dlalects and the hke, AND

o 1Harold G. Shane.’ ngmstzc: and the. CIas.rroom Teacher. Washmgton, D. C Do
Assocxauon for Supcrvxsxon and Curnculum Developmcnt, 1967. p. 3 T .
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2 A behavioral sclence with’ 1mpl|cat:ons for classroom strategy .n trymg to -
- induce behavior change through the use of language, AND . S
3. A social science as it establishes lmkages between languagc and culture

and language . .

nguist A lmgulst was once qonsldered tobe a. person who could speak ]
many ‘languages. In terms of modern linguistic theory a linguist is a scholarly
person who spec|al|zes in language in all of its aspects.-
) Phonics and Phonemics. Fries? ‘has defined phonics . and phonemrcs m a way .
" that dtstmgmshes between-the meanmgs of these two terms. '
Phonics has been and continues to be a way of teaching beginning readmg It
consists primarily in “attempting to-match the individual letters by which a word
is spelled with the specific “sounds” which these letters “say.” Phonics is used by
some. teachers as one of the methods of helping pup|ls, who have acquired a-
“sight-vocabulary” - of apprommately 200 words, to ‘solve- the problems
- . presented by “new” words by “sounding” the letters.. -, - -
" Phonemics is a sct of techniques by which to identify and to describe, . -
- especially in terms of distribution, the bundles of sound contrasts that- constitute .
t{egsltructural units that mark the. /word-pattems It is the phonemes of the -~ - -
i age that alphabetic wntmg represents ; . o
koneme. A phoneme is a unit of speech souid. Most linguists. agree that
there are 43 phonemes or speech sounds in the English language. Sy ,
- Grapheme. A grapheme is a letter or group of letters that represent a
_ phoneme. . )
’ honemxc~graphemrc correspondence Thls is a phrase frequently used by AR
linguists . when discussing reading. It.means the agreement of -a speéch sound
with\the letter or cluster of letters that represent |t in wntten or. pnnted
language.
: Syntax The way in wh|ch words are put together to fonn phrases, _clauses
~._and sentences. ...~ ,
" Morphology. Study of  the fonns of language, that |s, a study of the. -
: meanmgful units that we call words R

Readmg Method and- Matenals o c .» L T

.There:is d|vers|ty of op|n|on among llngmsts in- regard to reading method. :
Although linguists. disagree, characteristic procedures.“shine through”. instruc- .
.tions to teachers that come with most published linguistic -readers.. Not all
authors advocate all procedures mentioned below, but these procedures are -fair .
representat!ons of linguistic thmklng : :

R The alphabet is learned first of all, not becausc chlldren are to leam the .
. sounds of the letters but because these are the letter units that compose the
: sequence and order within the un|t of a phonere as- the ch|ld sees it. .

__- e The phoneme-graphemc relatronshms are.presented in sequences of words
: of regular. spellmg as cat, rat, hat, eic. Minimum contrasts are sometimes
.presented as' (mat—fal, mat—man, mat—met, et¢.)- Words of irregular spellmg ‘
such as the, on are used’ spanngly and taught as sight words when, nceded in
readmg sentences. . * : ,

2Charles C Fnes. ngmsﬂcs and Readmg. New York Holt Rlnehart and Win- B ,.1./
ston, Inc. 1963 ‘p-156. S
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) Spccral dctivities . to develop meanxngs usually are not used because the'

words.in the reading book are supposed to be. words already in “the_ child’s

vocabulary, he therefore knows the meanings. Reading. is. simply a matter of - o

turning printed symbols back into the child’s oral language. : . .". -

- o In the teachers’ guides of most series of lmgunstxc readers,” teachers are
./ - advised to have children do consnderable writing in connectlon with. the word
' patterns they read. _

-’ e Chalkboard woi'k in syntax is often recommended such ds havmg chlldren'. -

-read sentences in which-the order of words is changed as: The dlsh is here. Is -

' the dish here? Here i is, the dish: -

"o Some authors ‘give attention to. pxtch and stress. Prtch has to do with .-

intonation—the level- and intensity of a given speech’ sound Stress has to’ do -

- with drfferent degrees of accent on certain words. -

M o\ L

-
Y 1

The first reading book for chlldren based on lmgurstlcs was “Let S Read » by e

Bloomﬁeld -and Bamhart'* contalmng 245 lessons. Children first learn the

. alphabet, then have practlce in learning lists of -words. with similar pattems, -

. followed in each ‘case with sentences contalmng these words. The empbhasis is on

. symbol-sound cornespondences All reading is done orally, and at this stage of

~ development the authors believe that the emphasis_ should be ‘on recogmtlon of
words; with little or no attention to meanings, :

The first series of .readers. published . to express llngurstlc theory was the .

) _Merrill Linguistic Readers, in which the: basic program con‘snstc Jf srx readers . oo

: 'together with workbooks and supplemental materials.

e

The content of two sample pages in My First Reader of thls Sel’les follows B
\ The first page. ShOWs some sentences in whlch,,thxs word pattem Is to be read in--

context 5
R o R ‘*‘“’i:‘ A"Fat Cat T
ccat’ .. e B l"'Natrsacat(
fat. "4 .. s .7 ... IsNatFat?
© Nat_ . . e .. Natisfat,
@@ ey © Nat )safat cat.

'I

Llsts of word pattems appear ‘on separate pages throughout but less-.

-_frequently in" the later books. In each’ case the list is followed with sentenees in
* which pupils have an opportunity to tead the pattern words in context. In My

_,'Second Reader ‘the sentence selections begin to accumulate into plots which in
successive readers expand in-length and complexlty The storres are mostlyj g

+ realistic but there are.a few fanciful tales and some; poems. -
.. Beginning reading instruction in- this. program starts with. language actlvmes
* plus learning the letters of the. alphabet in-capitalized, th3n’lower-case forms.

>-3Chrldren then proceed to leamn certain word pattems, whlch in"turn -are placed_.: _:' -

in carefully orgamzed sentence sequences

. . . oL

3Leonard Bloomﬁeld and Clarence L Bamhard Lets
o Sta.te Umversrty Press, 1961 p .

Y - . L .
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.7+ Other basic linguistic series are'described below briefly: ~ . . - :
" SRA Basic Reading Series (Science Research ‘Associates; Inc,, 1964, 1965).
. -~ This seriés consists of six books. arranged according to levels. Each level’
» constitutes a sequence of sound-spelling patterns. “Through an- inductive discov--
" ery method; the child meets the sound-spelling patterns of related groups of
"= words and is led to formulate his own.generalizations. . .+ .. .-
<. - The Linguistic Readers (Harper and .Row, Inc.,|1965). The series consists of -
-~ pupil’s readers, workbooks, . and teachers’'manuals. Vowel: letters representing .
- speech units are introduced in a-patterned and ‘Consistent -way. Considerable
- .attention’is given to separate consonants. and to’ attivities in which consonants .
" ..are manipula‘t“éiby substituting one of them” wi -'-vowel-conSOnan_t*_cqnibina'-_' )
. tions. Unpatterned speech. units are.carefully cont olled. Preprimer and primer
. stories deal chiefly with fanciful stories about animals. T
" ‘Miami Lingpistic Readers (D. C.. Heath & Company;, 1964-65). Developed
_ chiefly: for bilingual children, "this .material has. !‘?e'en strongly -irifluenced .by.
. structural linguistics, At the same time, there is an attempt -to maintain the
_’practib_e.of conventional - reading ‘programs in thé use of content reflecting
| children’s traditional literature.. Grammatical forms and arrangémients, as well
* . !as spelling ‘patterns and vocabulary, “are’‘controlled. There “are twenty-one
" pupils’ books with accompanying .seat work booklets and. teachers' manuals. ~. .~
" Reading Experience and Development Series’ (American “Book “Company, * .
. A° 1968). This series is a linguistically oriented set of; readers recently published.
" It is broader in'design for teaching skills than pre\}io,us linguistic readers. The' ~
£, series consists of pupils” texts; skill books, and-tests (diagnostic, checkup and:
" “achievement) andis supplemented by separate kits| designed to imprové com-
_ prehension and.'word recognition. According to this method, children. are in- -
- 3 troduced to groups of patterned words with regular spelling. Word recoghition
N in this method may be said to be_linguistic,-but these patterns of words are - -
- _used’ as-a,hixsisic}r@hdneliggeneraliz’aﬁdns;ljnguisti&_:inﬁucnc_es,zdthe'rfthan;wgrdm_-;ﬂ_-;
“ . patterns, are: emphasis on oral language, attention o appreciation of language .~
(tone, stress, juncture); word order; punctuation; knowledge of various ‘mean-
" ings of a-word. or of different.uses of a word in two-different cultures. '

_ The Palo Alto Reading Programn (Harcourt, Bra‘bq and World, Inc.; *1968). '
This series contains twenty pupils” books, twenty workpads, six teachers. giides™

~'and an abundance of supplemental materials. It relies heavily upon- linguistics-
' with_ major efphasis upon sound-symbol relationships. Its method. makeés use. -
" - of all strands of the language art. . R PR ’

{
I H
i
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| .Several.studies have beéen made to ascertain the§¢ﬂecﬁvéness of the use of -
" linguistic materials as compared with. other -methods.. The results are inconclu- - -
.. sive. Accounts of such studies -are listed under - “Research” in the References

- that follow. - IR o -
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Programed Instructlon w1th Readmg
e Materlals |

r’»‘_

Paoom\mzb ms-mumou is-a’ farrly new- term to enter our. educatronal

- vocabulary and has only recently been used o deslgnate a method of teaching

... reading in the classroom.  The term’ as applied to readmg is often heard from =
..« educational platforms and is frequently encountered in books and périodicals. It~

" would seem that programed mstructron deﬁmtely has ]omed the- group, of new

Evoluﬂonandl’rlnclples R T

. used in Greece at. the time ‘'of Cicero. The catechetrcal ‘form used in religious

——+- England Primer was “programed.”  ° i

Bemg attributed to B. E: Skinner, who-usedthe term in_his work wrth teachrng
. the technologrcal devices for teachmg

. the use of * softWare or, in other words wrth textbook matenals -

AN

instruction in the middle ages marshalled behaV. s The catechrsm in’ the New'

approacheﬂonaumg " — e

-~ - Like | many other “new” methods, the use" of programed mstructlon has_' o
.' antecedents in-ancient history. While the term came into use.as an”educational ..
. method in itself in. recent. trmes, many characteristics of this method. throughout Sl

 the ages have been apparent in attempts to improve instruction. The. -concept.of .
-minute analysrs of teachmg and ‘learning tasks is ev1dent in the detailed Jessons ..~

The. term. “‘programed- rnstructron," howr.'.ver, is rather\ recent the ﬁrat use_ L

:machines to indicate a cover-all method exemplrfymg the pnncrples on'the next . ..
. page. With the emergence of computers’ and_ other technological  devises thatj__v L
- have possrbllmes for using programed miaterials for instructional purposes, “pro- . .
gramed instruction” has become a. common term, partrcu]arly as assocrated wrth"; _

. Eventually, - some : programers began ‘to ask “Why can’t We. prepare pro- R
~—gramed.materialy that can be used in the classroom: as textbooks?" Thus was "~
. born- the concept Tof” rmplementlng programed instruction: in reading ‘with -
“software.”. Discussion here will be confined only to the teaching of readrng thh R



Although the vocabulary of programed mstructxon is not hlghly technlcal it :
does contain a few words with specialized meanmg v
* Program When used as a verb, “to program” means to break subject matter )
*-or skills into small, sequentlally organized units. - S e e e
Programer. One who prepares programed matérial. . o o
" Frame. A unit of subject matter. Frames vary in sizes; usually a frame is a -
short sentence, a short paragraph or a passage of short paragraphs CY :
' . Some of the most important principles ‘of programed |nstruct|on reﬂectmg .
_ results of studies of learning conducted by psychologlsts are: g
_ 1.. Active\response. The pupd hlmself must make contlnuous respoases
" involving e:Sicn practice.” .
2. Immediate confirmation. Each response must be checked xmmedtately by
‘the student to see whether the response was right or wrong.

'3. Small steps. The matenal to be learned must be broken down m(o small ¥ it

: steps and carefully sequenced. - ) Sl
. 4. Reinforcement, Each step must be gzven repeated pracnce in order to o
“establish the initial learning. - - a,
5. Sel/-pacmg Each pupll is supposcd to procced on an mdxvxdual basis at 3
hls ‘own ra te. o v :
K Mateﬂals and Method ‘

Programed matenals for use as tcxtbooks at the pnmary level are. extremely
limited. Only two will be described, with-materials and thelr respectlve methods ’;,f_j»
“discussed under one headlng . R

- Programed Reading. Prepared’ by C‘ynt‘ua Dee Buchanan ‘and Sulllvan .

g Assocxates“the—ﬂrst regulireditions 6f this=serics uppeared between=1963= A=
1965. (1) Addmonal books have been added continuously.

_ Series 1. After two periods. of prcparatory work.children start on 2 128 page
book titled The Progmmed Primer. A Programed Prereader is provided for
those not ready to go ahead with the next rcgu!ar text, Book One. Af!er :
ﬁnlshlng Book One,the child goes on to read story books in Series 1. . . ., :

* . -Series.2 consists of seven programed wor)sbooks and two story books Tcst

booklets are also provided. - -

. Senes 3"embraces several books, mclud:ng a wnde vanety of materml such as i

- poems, plays, short stories, and selections about gods and heroes of Greek: .
mythology.. This series- also lncludes the first programed novel The Rounda-

.+ bout's Secret. T
@ Examination of the 1llustranon wxll show that four- different responses are = “
**¥ called for. In"two frames the child is supposed to. complete a word by adding a-

. ‘missing letter. In. one‘flrame he responds by choosing one 8f two phrascs. In

“another frame he makes a “yes” jor “no” response The ant in the picture is -
-+ red.) Inthe last frame he marks a plcture to represe ta phraSe (In onc of thc »

. pictures the mat:is brown,) ’ '

The answers are given in the panel.on the left-side-of the pagc The’ chlld is
prov:ded with a “slider” with which he covers the nswers When he has written .
his response’ he' reveals, the answer. by pulling.the slider down to the black line )

- at the bottom of the section contalmng the answer. Thus he ﬁnds ou( xmmedr-

mely whether he was nght or wrong A A :
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. To clabora!c mo:~ full" on thc me:hod Cb:ldrcn, bcfore workmg vmh the"~'_' R
~-pmner, are gmdcd lhrough two- preparatory stages. In the firit stage they- Jearn ;. -
" -tlo-recognize’ and writs the. alphabe! Alphabet cards and an alphabet stnp arc. o
provided for the teacher's usc.’, A .
e In the second stage, in. wh:ch the work is’ cntxrely oral chllumn lcam the-_ :
" soundsof A; M, N, T andll' After a child finishes the primer period when heis . ..
. under the teacher's direction, he is given a test. If:he makes 2 score of 80-or .~ -
~ “more he proceeds to work-with Book 1. If his score-is below 80 he: works with . -
< the teacher on Programed ‘Prereader. Altbough most children work independ- -
- Tently after stamng Book I, those who do’ not” continue to work :with the -
“teacher for a time. As soon as mdcpcndcnce is. achneved each ch:!d procccds at o
hisown rate. - ** -
"~ The method is lsngmsucally onemed in that words are ammgcd in’ paﬂcms of .
. wards of similar. spelling. Howevcr, cbddren are also taught the sounds o[- e
‘,‘separatc leffers, i other words; phonics. « |, ! IR
B Spclhng ‘and handwntmg are. used {rom the bcgmmng 'I‘hc chdd is; oﬂen
» ,rcqmn;d to sugply-a missing-letter in a word and sometimes 2 whol&word The:_ e
v+ authofs say that the voca!mlary of the second series is large enough $o: thal\
- children i can help to write stiort stories, descriptive pa,ssagu and poems, - - -
. M:chigan Successive Df-cnmzra.‘wn Reading. Program.’ "Hiere, the madmg-'-' :
;. program’ by Donald E. P, Smith ‘and cotlaborators? is, ‘part of a” ‘general
N languagc arts’ program mdudmg d:scnmmauon m wnlmg‘ Itstcmng a.nd lan-
. .- guage as well as in reading. - - -
" The purpose. of this. pmgram. accordmg {o lhc autham, is o leach readm
. writing and listening to.all- ‘English-speaking’ children or adulis. S
“There are four books teachmg visual and auglitory components: Books 1and’
2_for ieaching: the - visual. component,- and - Books, T and 31 for-the' auguory. .
.- component.: Books 3 to & complete the: basal: pro‘gfram covering & vocabulary.of: | L
.. 77349 words.and, providingra compléte ‘course in phonemic analysis, Books 9,40 .1+ "~
~~~~~~ ~-apd=]: lx-arezdcsfgnwmmmpame!hcecmtd‘f‘ﬁf‘iﬂdtﬁfndenu mﬁﬂﬁm“mdmg A
Ce ,Tcachcrs manuals are pmvzdcd Sxmp!c line dmwmgs are’ uscd all voluma are:t
=, - bound: in soft covérs..
2» " " 'The conisnt which appears on’ :hc “upper Ha ot page 8-203 in Book B u}.u i
’ e ow.. In working with xhls page the chald is»gwcn practice in’ ﬁndmg-t R
the sentence’“He took thos¢ peunies.” Preceding. this page: he had pmcuec in L
. finding this same sentence within ancther group of sentences, and in finding the.” -
©," "word those in:lists of words. Followmg this page he compictet seutcnces by
wmxng rl,ose in appmpnntc p!aces T . ‘

Hc-took lhosc pcnmcs : ; S

Toxk lhosc momes. Hc took ihose( pcnnm. Hc taka thosc
_f pantie®\_ -

2 He tickle pmchm ﬁc mk, lhosc ‘p:nmm. !-!c !ook ﬁ'c opc- e
panes. a .
3 Hc !ook all thosc pcnmcs. Hc look ;hose penmcs;- '

: 1Donald E. P Smtth Micho’gan Succemvc Di:cdminaaon Pragmm. Ann Arbor.v :;f
‘ Mtch Unwcmty oI Mlc}nssn Press.. _
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" Reseafch’ is scant, -iudecd, in regard (o~ the. effectiveness of programed
" instruction: matérials used  without- sutomation i the classrooms teaching of "
primary - children.- Oaly- one scientifically controlled investigation has besn -
- . reported in educational literaiure af the time of this writing. This study wiy
.- conducted by Ruddell(11) who used she.Sullivan Programied Reading Seriesin -
.73k classreoms. and the Shéjdon basic readers in six classfooms. In two other. -
" groups of classrooms.he izsed supplementary linguistic material. The results ob- . -
", sained from’comparing the programed instruction groups with the basal reader -
.. groups cap. be “sumificd " up by stating that the difference was not “significant, .
.77 Both-groups did aboit as well 2s you would expeet children to do-at the end of
~ ., - theschool year. SIS SR LN LTy
2T A few studies have been seported as having been conducted not with groups . - -
<"1 .0 of classroom children but with individual pupils‘or, with older-age remedial”.
-3} groups wsing programed malerial, A sampling. of these studies will be men- -
"~ Bllson(8) reports a high degree of sucgéss.in'an experiment in ‘which 120 _
first-graders in inticr-city schools, were ‘tutored: individually. with- adprogramed .
e instruction method and their seading ability. compared with that: of ‘matched’
- ..conirols{h¢ reading achievement of the tutored group Wwas significantly higher
" . than the ‘eoptrol group.: Elison hos also used. this mgthod successfilly in tutoring -
o remedial g fading.cases’ and mentally retarded children: In all instances the.
2%, metfiod was used'is a supplement_to regular classroom te3ching.” - PR
" Onc’atiempt at using grogramed instruction with remedigh cascs was reported .
“ by Godkin(9), who wgtﬁ,‘gldx_ct_s conductéd in New York Cifirschools 3 (wosyear
| project in which thgy used programed malerial_devised to gpgrade the reading
;- skills.-of .scventh- and eighth-grade- studerits. Their wojk with . programed
-+ instruction failed to. modify the critical behavior of the students™n reading - -~ p
= -.""""md"wmf*m A e ', S aire: ,,&:;:* _ e -
" The above samples are yepresentative . of the Timited. research, which is

ey 3

s

“available on _providing | programed ‘reading insttuctioni’ without - attomation.
. There is urgent’ need for more” carefully controlled studitsiof this-type with . .-
U primaryehildren. o Ll T
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Words in Color
Iw YEARS PAST TEACHERS often have used coloréd c!(aix to direct aucnuon toa . -
letter or group of lcttcm within a vmrd Spache states that, the idca. of u.ung L
’ coicr io identify the Gamon sounds 'i“ﬁ introduced by Nellie Dalp in 1399." -
Calet” Gattegno, author of the method described below, developed and uxd s
&lns approach first. in teaching  reading in Amhanc, the oﬂicxal,genguage in .
Exhiopra. then in teaching reading to Spanish-speaging adults in’ Argcnuna. and Co
ﬁna.lly in teaching ttadmg in Hindi to illiterates i in ndia. - e

Dﬂdopamsf sad mw;m v ' .
The method st prc-scnt is being uud most pmﬂmﬁy in ‘this country wnh -
children at the beginning reading stage. The author, however, recommends it :
 for use with older children who are having dslﬁcuhy vmh n:ading and asa
g melbod helpful in teaching adult.illiterates.. R Co
Dr. Gattegno's principles-are as {ollows: ' '
.~ .+ 1. Start with what we have (spcech) and first ﬂ.nd the means of trans!atmg o
L :nhmushacodcxmoscuofszgns B
. 2..-Be govemned by the Intcgmn’w schema that' mnks SCNse. u( the acmnty o
o - for the leamner himself and develops like afl biological sctivitics—for mastery
" and immediate use and lhen through mdependcnce (o sutomnuon (bceommg o
“sccond nature”) Do
3. Place full rcspo’mb’lityonthclcamer ~
4. Lef the child leam by the dusoovery method. o
Mﬂ l ! o . . " © - . R . . ) . t. . _,; -‘
- The mmcnals pmwdcd for use mlh this’ npproach consusl -of scvcta! ncms L
* . For the teacher there is Background and Principles, Words. in -Color; -and -
- Teachers’ Gulde, Words In Coler, ¥6r use in class -work there are: 21 Wall *
- Charts (in color), 8 Phonic Code Charts (in color}; Set of Word Cards- (v.., -
"+ 1200 words printed in Back on colored cards. For cach pupil there are the
© following maierials prinied in black only: Word Building Book; Book I Book
. 2, Book 3, Book of Storics, Set of Work Shects 1-14. - i
... This is a strong phonic app:oach which uses a color device to tcaeh n:oognl-_ ol
tion of the: letter sounds in the ‘English _fanguage.. For c:\amp!c a bas ten:
) wunds. each one of these w shapcs has a differcat color .

Y
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- Two exarﬁplcdbf the Ednlc-rtl of the21 Wali-Chans arg given below. The first.

. . Chart contains vowel sounds only as:

aaaaaaauuuuuuuauuauauaualunuaxu uia uiu IHU“CGCOCCV

- ael -eua cazu 0.Q 00 000 aaccoo icoii paa aoic.oou - ..

All of the remaining charts “contain words made up of a combmatmn of

' _\'c\wcls and consonants.

The Phonic Code charts contain columns of d.ﬁcmnt spel!mgs of vowels or'

consonants which have the same sound, each sound being represented in its own
celor. In the examples below words "are placed above the columns o mdlcale
the color which is used to represent each sound. ’

Here ure two examples of thetwenty columns of vowels:

YELLOW R T

u-(up) : ' T o (no)
o (done) S T oe (e
oc {does) - . . <o . ow -(know)-
“--ou (young)- . B oa (road}
oo ’“uc"} .oew (sew
‘ .ou - (soul)

3\ ) \ ' ) . cau (beau)

\ --ough (tkough)

Bitow are l\‘&\o samptes of the mgmy seven columns
: - - of consonants: :

LAVENDER © . GRAY .
T n (ho,“fu_n , ‘ ' fu (fun)
ne (phone) £ . . ~+ .. ° ph(phone)
kg (know)- - 2 : - (half)
pn (pneumbnia) % ’ . "~ gh (laugh) .
_gn (gnay), = % ) I Co
_aMelhod I S -

Hinds . (5) suggcsts fne ma]or proccdun.s to lcachers for usmg Words in
-+ Color:

performances without relying on teacher criticism.

. 2. They work with the erring student. through - mducme quesuonmg. they
: lcad him to sze rcla!mnsh:ps rather than calf on another student for a correct .

*1, They give students the tcsponslblluy for cva]uaung thelr own and pcer ’

" response. Emnhasxs is on discovery principles which stress processes lcadmg o

. respensc and on many correct answers rather than one correct answer.

3, They use. an’ actmty approach which ~stimulates manipulation and - -

- internalization of conecjous-processes of controlling the formation of new words
: throug,h addition, subsiitution, insertion, and reversals.
* . .-4. They place emphasis on dialects and many different ways of pronouncmg
'words rather lhan on ngzd uncompmmxsmg standards .
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-5. They concentrate on the code of the language and iis relationship to .

-sounds the spcakers .make. Observation further showed that inexperienced

-experimental teachers could utilize the power of the Words in Color methods
and materials to develop an awareness of processes for problem solving.”

While the purpose and principles of the'method in the teacher'srole asstated
by -iis advocates indicate emphasis on pupil discovery, motivation and self-
" activity, these highly desirable characteristics are not evident in beginning pro- . -

" cedures for tcaching with this method. Possibly they .may be realized when
pupils have reached the stage of automation.

" The proponents of the mcthod claim that it offers a total language arts -
program. They say that’ writing, spelling, beginnirg study of grammatical
structure and composition enter into the use of this method to a greater extent
than is usually true ‘of other primary methods: They also claim that with msnght _
a teacher using this method can acquaint her pupils wnlh an over-all orgamza~r
tion and understandmg of the Enghsh language. . - . _ -

R b and Evaluatlons '

Inf rmation conccmmg the cﬁcct:\encs of Words in Color’ in tcachmg
rcadw{g to children consists of reports of teachers using the method or who have .
_ observed it in use. There are somc studies reporting the use of the method with
- sadult illiterates, but at the time of writing this manuscript the writer is unaware

* of any published research in regard to a scientifically controlled investigation
-as to the cffectiveness of teaching ¢hildren by this method. References to
literature in which evaluations are made through experience and obscrvatlon
are ltslcd bclow -
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» Specml Readmg Serles
- For Dlsadvantaged ‘Urban Chlldren

Munmcm. READING SERIES for the disadvantaged in cities is a welcome

" innovation. For. too many years pnmary readers have presented as the’

© . prototype a Caucasian brother.and sister ‘living in suburbia, in a- ranch-style -

house with'geranium-blooming window boxes: Father who wears a.white collar

comes home from work driving a late-model car. Thesc depictions. are tota]ly.

foreign to thousands of dlsadvantaged children living in cities. .
“With emphasis. on integration, with governmental, . social and educatlonal
concerns for ihe disadvantaged; and with urgent clamor, to meet the problems

. of big cities, the inevitable brenkthrough in reading programs reﬂectlng these -

concerns has come. - Many teachers greet it with gratitude. and appreciation..
Observatlon, study and research have ~revea1ed the characteristics of dis--

'advantaged children. Their background of experience is seriously limited: few -
- have' toys, pictures, books and magazines. Many have never been as much as.

twenty blocks from- home, have never seen a movne, ‘have _never eiten -in & -
restaurant. They lack verbal skills, their vocabulary is. limlted their speech is ..

 inferior. They do not pussess acceptable social skills and are - -confused and " -
_sometimes looked upon with disfavor by other children who do- possess - such .
skills. Many have physical. defects and emotional problems. They" have low - -~
. concepts of tnemselves and enter first.grade anticipating that they will not be_ o

- ble to do the things that they will be asked to do.

Repeated investigations have shown that reading development is txed up vnth o
other facets -of. child growth—physical, mental, emotional, social, verbal and -

| _experiential. It appears, therefore, that. the most "effective way to -help. the

, dxsadvanuged child to be successful in reading is to. get him as soon as possnble .
. “into a rich, actiye, expenentxal and verbal environment.. : e
Head- Start, Follow Through and ‘modemn’ kmdergartem programs are almed‘ B

at meetmg these needs. Some first grade teachers also are hxghly cogmzant ‘of

these -needs and are continuing many of ‘the :preschool activities in_their first a

grades. Other téachers are placing too. much emphasis on'a formalizéd method

.of teaching reading- as the sole solution to ‘the readifig problems of the -

" dlsadvantaged The needs of the dxsadvantaged are much broader and deeper

‘




. than’ learnmg to read.in ttself Readmg success wnll ensue most wholesomely,

- and productively. when the whole child is developed and not before.

~ Many successful informal reading programs - for the dlsadvantaged make no,

* use of published materials. For accounts of such programs see the references _
that follow: Black, Millard H. (1), and Stanchfield, Jo M. (7).. - -

. " Some authors, howeéver, have developed commendable series . of readers .-

" specially deSIgned for the dlsadvantaged in cities. Materials and methods. -

¢ " involved in someé of these series will be mentioned below. Three recent series
preparcd for use with the multi-racial: urban dlsad\antaged will be dlscussed ‘

Materials nnd Methods ,

_ e iy Schools Readmg Program This series of readers, developed in Detrort
_by a commmee with Gertrude Whipple as chairman, has' as its' major objective ]
the preparation of material that would enable disadvantaged city children to -

*identify themselves with the content and pictures. More familar content, it was,

" thought, would he.p them to learn'to read more easlly and rapidly. )

" - Materials- at this writing ‘consist of five prepnmers, two primers, a first’

" reader, a second reader, and a third reader is now published. Teachers manuals -
activities books and other teaching aids are provided. o

_ A language study of. disadvantaged children preceding the writing of thc-

- booKs revealed that such children used a smaller proportion of compound and
c0mplex sentences than did representative children, used a larger proportlon of -~
incomplete sentences, committed more grammatical_errors and failed to use
about one-fourth the words appearing in current firit-grade basic readers. With

_this information at hand, the authors attempted to use models - of ‘English
expression in their readers that would help to overcome these inadequiacies.

Selections, carefully controlled in vocabulary and sentence patterns, include

interesting incidents related to the lives'of children which ‘could happen.in the

. home or back yard of a child regardless of raceor’ socioeconomic background.

" Every incident has a climax usually involving a surpnse or humorous ending. -
-Preprimer. books are bound in soft covers; the later books have hard . covers..

" The illustrations -show children of different races playing together. In the first -
three preprimers, -pictures - of a. Negro family and of . a- boy . representlng ‘a

" Caucasian_family are introduced. In the " successlve readers, people of various - ..

. races and nationalities are represented. - -

"Results of research conducted in Detroit in regard to the eﬁectlveness of thrs
. readlng program indicate high-interest value of the books to children and:reveal
. gains in word recognition, oral reading, and verbal competence. The study
- included’ not orly a_comparison. of test scores but also preferences of. City
Scheol Series with a stcnuard series: One of several conclusions resulting from ™
this preference study was the very who]esome onc to the effect that when asked
which readers they preferred, -all groups ‘favored. the readers of City Schools -

_ Reading Program™and ‘all groups preferred Negro characters, chicfly. because K

- these characters appeared in cxcifing stories. :

. " The Bank Street Readers. These rcaders were: prepared by professronal Do
.- _writers of children’s books, who' worked 'in close ‘collaboration ~.ith reading - -
" specialists and teachers in the. Bank’ Street College, and “with, the advice of .
sociologists, psycho]ogtsts and anthropologists -teaching there. The authors state .
that ‘this . program was ‘prepared to- provide- readers that mlght reﬂeet the .- "

multlcultural multrracral multrarchltectura] needs of a blg crty '




".VE

-

- The: matenal (all copyrrghted 1965) for ‘the ﬁrst grade conslsts of ' two o
preprimers, a primer, and a first reader, with two readers each for the second..

.“and third: grades.  There is a teacher's guide for the’ readiness penod and .

preprimers and a feacheér’s edition for each of the readers.- A workbook is
provnded for the two prepnmers and one for each of the other readers o
As the content is designed 10 present. an authentic -cross-section of life: in

~urban America, the settings of most selections are in an urban environment.

The characters ‘involve Mexxcans, Orlentals, Negroes, and Puerto Ricans, as

-well as Caucasians, all of whom reside in large cities. In short, the selections
‘reflect the homogeneity of city people and carry with them broad social,

. cultural and racial implications: The stories are of excellent lrterary quality; and

while most of them are realistic, some ' poems; farry tales, ‘folk tales, andr -

. selections from classrcal literature are included.

~ The art work is distinctive and colorful. The double-page spreads and many .
full-page prctures strongly rernforce the content of the books and the intent of -

:thc authors to depict typlcal city scenes rnvolvrng characters of drfferent races.

In method the authors place strong ‘emphasis upon phomcs aiid structural

_ analysls with some, but a lesser, consrderatron for context clues. They make use

~“several booklets to read, a series of large pictures and teachers’ guide books ' )

of meaningful words in the chlldren s.spoken vocabularres and, if ‘these words

"do not lend themselves to usual Word recognition. techniques, the teacher 15

"advised to tell the children what they are. Experience charts are used more free- -
ly in this program than is usually 'the case: First emphasls is placed on meanlngs :

“throughout the series. - '»

The Chandler Language . Expenence Readers Two readlness workbooks

comprise this series. The .program_simulates the Language Experrence Ap-

-~ .proach described on pages 5-8,. except that chrldren read ‘selections in their .
. books representmg charts that; other - children have- composed about ' their
" common experrences, rather than having thcrr own language transcnbed as it

“ evolves. . . . . | S SRR

The series, however, was - deﬁnrtely prepared to meet the needs of drsadvan- ,

" .. taged urban chrldren The authors believe that the language of some. other first

. grade readers.is “artificial and contrived” and.that. dlsadvantaged children

should read stories that have developed out of thejoint’ experiences of children: . -
~and-teacher and which express' the natural language of ‘children. Hence the .
pages in thésc readers contain experlence-chart stories. that’haVe actually been Lo

' composed by children in dxﬁerentsrtuatlons. _

The typography of the books looks as if it might be manuscrrpt but it is really--'

large and bold typeface lllustratlons are . actual photographs of children of
_-different races in a city environment engaging -in activities common to a "' -

: dlsadvantaged child. They..are'used to stimulate dlscussron, broaden’ concepts,-

increase vocabulary and develop awareness of words and their functions.
- The method includes the composition and reading of charts composed by:the

: chrldren themselves as a supplement to reading-stoyies in-their books represent- ;.
.".ing chart. stories of other children.”In additjon to concept development and- . -
"~ word recognmon, COﬂSldCTable attentlon is glven to audltory and vrsualv S

discrimination. . : - o
Miami ngurstrc Readers These readers were . prepared especrally for'

. bilingual children in a disadvantaged area. The materlals were descrrbed under

“ngurstlc Readmg Series” on pages 15-20

T T
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-~ .methods. " . L E _
4 2.The teacher 18 the most rmportant factor m teachmg readmg to dlsadvan-L
K ;taged chxldren L L

- Research and Ev-ln-'tmn

L exceeded the drﬁcrences between methods,:seem to 'show that in this study the ;-
I -methods used.”

‘ pomt to two conclusions:
“.34 "? . ..: R :z” !

Aruitoxt provided by Eic:

s

Most of the many informal accounts of progr used in’ teachmg readmg to

. the’ dxsadvantaged in- educational literature indicate that results were successful

‘when special adjustments were made in the mstruc?on provided for children of

- this' type. The effectiveness of these methods as)indicated by pre-tests and

post-tests has shown good growth in reading. See references no. 1 and no. 7.

As for the published materials, only two controlled studies of- readmg L

approaches for dlsadvantaged urban children haVe been reported SO far in.

«'educatronal literature. One is concerned’ with basal readers

"The other comparative study was conducted. by: I-iarns and Serwer (11), who

_ compared four teaching methods as used- by dlsadvantaged Negro children:
- basal Treader, phonovrsual language experience, lan; age-expenence audlovtsu-

al. First-grade children.in twelve schools were:involved in the first year of.

. study, and ‘these same children were tested:in the second grade ‘in_eleven - » o
" schools.: Among the rnvesugators (10) conclusrons,at the end of second grade - .

were these:
| *“While, there. was -a- consnstent difference .in favor of the skxlls»cehtered

.approach over ‘the Tanguage experrence approacile ‘neitber the differences

between the two approaches nor any of the differences among pairs of methods
were staustrcally sngmﬁcant as measured ‘by the Metropolrtan Upper anary__
battery. .
, “The wide variations in achtevement means thHrn each method, whlch far.

teacher was a far}more tmportant mﬂuence than thé partlcular one of the four

“Thus we find that the results of thls study, hke thhse of several other studxes,

1, Dlsadvantaged clnldren ‘do leam to read wrth any of several drﬁerent

R

5. "’
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‘Discussion -
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Disadvantaged,” First Grade Reading Programs, Newark, Del.: Interna-
- tional Reading Association, 1965..150-172.°° -~ ' o

ry Education for Cultﬁral .
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Technologlcal Approaches to Readmg
' The Talkmg Typewrxter ' '

IFTECHN(‘LOGY IN TEACHING. begmnmg rcadmg is' now wnth us. The talkmgﬂ ’

typewriter was the first of automated devices to be used for this. purpose In

© .1962 Omar Khayyam Moore startled laymen -and educators . ahke when he’ -
- showed a motion pxcture in which three- and four-year old children were usinga’® -

talking typewrlter in tcachmg themselves to read. Dlscussmn that/ arose then, .

" pro and con; is still going on.-

For several years the use of the talkmg typewr:tcr proceeded no further th:m_ "
expenmentatlon w:th a small numbcr of children in the laboratory, but now the ‘ '
device is under expenmentatlon in.the pubhc schools of. several cmes B

‘ Eqmpment

. The “talking typcwrxtcr now under cxpcrlmentatron is produced by Thc ;

Responsive Environment Corporation,” Hamden, Connect:cu;, and 'is an . im- .
-..proved version of the one used by Moore in his early experlmentatlon '
.. It.1ooks like an ordinary typewriter with a large. keyboard, -above which is a
:_screen for visuat "presentation: and a mncrophone A recorder msnde the: machme"

is computer-controlled. Both audio and visual responses are made through the® -

use. of ‘slides and tapes. This expensive. autornated device sells for $40,000, but -
' can be leased by-a school system at $1,000 a .month: The software used in the =

typewriter . is* programed. It is said that over 600 programs are, ava||able R
"Teachers may also wnte thelr own program,, k : ST

'Method N T

‘In usmg “this’ devnce children: work in booths at typewntcr keyboards The

7 keyboard.may be set for free exploratlon in gase a, child.is to work at home -
t.- .. with the family machine. For directed teaching, the machme is programed with

coordinated visual and audio instructions to reinforce specnﬁc learning behavior,
For example: when’ the letter A appears on display and is sounded by the".

. . speaker, the child can'depress the A key only.-None of the other keys witll work - -
" for him. If the speaker asks the. child to spell car he can depress only the correct =~ |
letters in the correct: order None of the. other Jetters on. the keyboard wnII -
~ respond o his touch, '

- After the child: leams to recognize all the Ietters, the sounds of theletters are

. faught. Eventually he types dictated sentences and small compositions. After a . E
n txme he types composmons of his own about: pxctures shown on the typewnter s .

oy

!
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i screen,_StrlLlateLhe_makes-up and types h|s own oomposrtxons unarded by‘“*“—‘
" pictures.” T
With the exceptlon of handwrrtlng, which is replaced with typlng, several of
the important strands of English are given practlee in ths approach llsfenmg,
- Areadmg, spelllng and composition. . .

Experlmentatmn‘ S ]'

The use of the talking type jriter inthree different centers will be dxscussed-'.
 briefly. In each of these, .young chrldren are taught o read wrth thts. E
. mecharism. =~ - .
.~ In:Philadelphia expenmentatron is under way in. teachlng forty preschool’ ,
" children. The study is being conducted at the Drexel Institute of- Technology.
. One .group of. three~year-olds work ‘with the typewriter ﬁfteen minutes a day, . -
the other group work twenty minutes a day. For the rest of the school day all CL
the children attend nursery school where they are exposed fo’a rich environ- .
“mient and where they engage in a variety of activities. The experimenters in this.
situation use both an automated talking typewriter and a nonautomated device
- .consisting of a primer typéwriter,-a recorder. and slides. They have attempted to
- compare the effectiyeness of the two devices. :
. - In Chicago experimentétion ‘with talking, typcwrltcrs has been conducted .
: under the direction ‘of Project’ Breakthrough in’ Cook County Department of
Public Aid. The children, ranging in age from three and -a-half to five. ycars,'
* ‘come from homes in which the parents received public assistance. -
. Different -children began work at different times between September 1966
and the midde of August in 1967. Each child worked for a total: of about
:; thirteen hours distributed over a petiod of more than seven.months. The rest of
‘their school time was spent in nursery. school where they also had some lessons
“ - -based upon-the programed mstructronal matenals that were used |n connectron
B wrth the talking typewriter..
- .+ In New:York an. extensxve govemment—ﬁnanced expenment is under way
' "Four-, five-, and ‘six-year. old children work ‘with twenty ‘talking typewriters, _.»‘ :
" ‘each child rn a booth-by himself isolated from distracting sounds. A human’
v monitor, sitting or standing outside the: booth observes the child through a glass -
. window in the front side of the booth'and gives assistance when neededs.. | ‘
" In this experiment, at the beginning the keys on the typcwnter ‘appear: in
" different colors. The child’s fingernails- are palnted’to correspond” with ‘let
which are to be taught He matches the color of a fingernail with the color of*a
co o letter whlch he -is asked to depress Aftér, worklng with the typewriters the .
S children go to a classroom in whrch therr learning is- remforced by a human
“*,1eacher L . ) )
Experlmental Results and Evaluation I o L A
. Results. Phrladelphla reports that several children i in the proyect learned' to: -
read - at first- and second-grade level. They also state that seven children,
unsuccessful wih tbe nonautomated device, were able to succeed when usm;_z .
the automated talking typewriter: C - v.’v e
Chicago experimenters state: that after twelve hours and ﬁfty-three minutes -
the children recognlzed all upper-case and i jower-case letters and many of them
were able to recogmze sight words. - T . . .

S

*Much of this information about’ cxpcrrmentatron is: based on an amclc in The .
‘Readmg Newsreport See Reference No 5 : r .




.~ ..__.New_York's.director, [Dr. Benjamin Israel, reports that the project shows - *
.. . promise. Asfor progress/in specific skills, the Néw York children; after learning——--—.
i~ o recognize the letters/and their sounds, can’ typ’_‘_n@le'stdri&' dictated 1o
~ - Evaluation. There is/no’doubt that a talking-typewriter would offer motivation-

" 1o a young child. He.would enjoy playing with the gadget. There is no:doubt L

" that the conditioning afforded by repeatedly trying the keys-until he finds one.

< "that will respond to his touch will result in leaming. The ingrédients of the

.- learning act are there—motivation; self-activity, satisfaction- in correct re-

. 'sponse. One would expect that under these conditions. a young child cou!d.lcfm'-[
", - the letters of the alphabet and their sounds;, could learn to spell.and type out o

stories under dictation.” - ..

. We aretold, however, in connection-with the Chicagg and New York studies

" . that reinforcement of what the children were learning’ on the*typewriter .was
*' given outside of typewriter practice by a human icacher. From the standpoint.
of acceptable resfa

- were due to practice on the typewriter. .

In furthey discussion if might be said that there isa dichotomy of opinion at

" the present time in regard to the formal teaching.of skills and subject matter 0.

very young children. -

“t . On ihe one hand there_are .educators and” laymen pressuring “for. more -

. " intensive and extensive teaching of skills and subject matter to the very young.

. éarch techniques one. might “ask what- proportion’ of the. *
*  .successful results were due to efforts of the human teacher aad what proportion’.

~ No doubt some members arc this group would consider the talking typewritér a

medium of great promise, especially because it*is used successfully in-teaching
three-and four-year-olds to read. BT ' ' S :

.« - On the other hand-there are childhlood' ved'uca.tioh- Sp&éiali;is ‘_whb'fdcplore_;' :

‘attempts fo teach formal skills and -subject mater 1o young.children with any®
medium-of instruction. They point to the wealth of studies. which show that * *

RN ."-fcadhﬁfe\"clopmcnt sccompanies development of “the - other-facets of child - "

- growt \ v _ a
.tion whether learning that comes from an adult seeking 1o hasien growth of a

- summed up in some Such-way as this: “Of course you can téach young children,

_ "‘t‘o rgad,"bu( should you?” - o
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The Cﬁmp_mer

undergone experimental “teaching with a computcr and, swprisingly, at the

Wma ALL THE vv.cm:\imr ‘over the. co-upumr in mdusﬁry. transpon.mon. .
--communication and in technological and pmfcssnunal files, it is to be expected
-that education would be scrutinized to aséértain poss:blc improvement through

© computetization. Reading, the most imporiant skill_in’ education, has. abready -

" beginning stage, Undoubtedly the computer will march rélentlessly on in our -
instructional lives and will eventually take its place in public schools. We may as
“ o well begin. shmkmg about “this possibilily, The. discussion that follows gives a
bricf explanation of . how first-grade children are being taught to read by an -
- aikautomated - computer in’ a- project conducled bv@tanford Umsemzly o

Brcnmood Scimur East F-da Alto,” Cahromm o

;l'.qtslpmen! and Material® o

The. computer equipment for teaching re= dmg is as comphcatcd as it smmds '

There'is. of course, o central process computer, accompanicd by t:pc-sloragc

units, drsc -storage uhits, card reader/punch,. line, prmtcr’ two proctor smtmns

and sixtesn icmmak .
.. The children's cqulpmcm ccnatscs ol a pacture-pro;cctor. calhodc my lubc a - -
7 light:projection_pen, an audic system lhat lransmus rmzﬂed ‘nmagu-, and 8 -
.~ modified typewnter keyboard. | -
.. < The reading material r.mbmccs nboul 200 lc&wm. progrﬁmcd and lmgulsuc»‘.
-+ ally based at six levels with_ about. !hmy-ﬁvc lessons in each level. Adeguate:
- branching of extra materials is provided to meet remedial needs of the average
pupil. In case of pupil frusiration or special need a monitor is calied, ” 1 ¢

)

A typical lesson deals with: lefter discrimination and- 1dcnuﬁcahon' mmal:?

How It Works -

The sixicen terminals fiom the cié computcr serve szx!ccn children. Each‘

ch:!d works at the cnd.of his particular terminal.-While all children work

. simuliancously, each one may be workmg on dnftercm matcnal and pmgmtmg—
- -at his own rate.- -

.. vocubulary acyuisition; word-decoding tasks, syntsctic and intonation pmcucc_ '
' _wuh phmse and senteece mmcml and mformauon pmcessmg ﬂns&.s : A

The child has an upponumly to mnkc threc duﬂcmm kinds of rmpo*zscs ke

~The recorder gives the child oral instructions and telis hlm whcther or not h!s

Quamfly Il No i (F’n:i 1966). Sce Rcfciencc i

40 .

o _may make a responsc on the picture screen with'a- ..ﬁbpra;e‘.noa pen, on tuc"-’ S
o 1ypcwmcr. orhe ma} makc an oral fx:sponw.v

" responses are correct. In case the child does not respond the computer taps out . o
v -7 .a signal callmg thc momtor or tcachcr who gms any- pcrsonal assxstance that &
- necded. ) - A v :

* % Much of the mfc:mauon “in this. atﬁcte was oblamcd fmm R(a:ifng Rcmxm': .




L chom of the 1apid. p:og :
with the Breniw siudy. ? o
“.”method of teaching reading as. compsired with a basal reader program-in which . -

One study has reported: the ‘effectiveness of this

- the. computer- group showed- superior sesuits, The qwtmn repeatodly asked-
. ‘about the controls in this. study is, “Were the superior fesuits due 10 the- -

e - ‘motivation offcred by the compiiter of (@ the material used in the compu!af?‘

"As:is trug of many other of the new spproachés, mich vicre, much, mick

B ,.Z'mom rescarch needs to be conducted: We need many studies of cach of the'new o

* approaches, studzcs which are. carefally . designed, . carcfully - ccmtml!ed and
< -carefully analyzed in mms of magy faccts ol" c}u}d dc\'clopmmt and many
' fw:ts of rcading gmwth.

- {h .
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Chﬁdren s Language and
Thexr Readmg

By RUTH STRICKLAND

:ﬁ BILIOR RESFONSIBIITY it s-cx%:'y aw:x.;m o 'wy primary grade teacher

“ & that of waching children to nead, Nete that this is teaching childeen to read, -~

- ot taching reading 1o children; the cmphasls is on the children and thzie

L

M
¥

N

. reading, 6ot on the teaching process. All voo oiten much of the. cmphm o the
"school and the rost of wonsiderabls muowny ies in our concern for what
teachers wre teaching and how they are teaching it rather than for what

children ere leamning and how they are leating . Too oftest, we we curselves
- as the doers and Torget mrs&nwhaxmcbxkidms%nthepmoﬂcunms

+ w read that makes 2l the differepce; The itimate goal B po! teaching childses -
* kow o read but making readers of childion. A reader ks 2 porson who reads,
mawmwﬁomwaiTMw"yachﬂd fcc!sabmmadmsmbelmmm g
- yead i of the utmaost importance.- )

Leaming to rexd W learning fo- reict. to lan;mm i the fcmn of vnml" ST

: symbch Langusge &5 the material with which the feacher works: Her own . -0
language directs and conditions the, child's thinking and his atitudes toward - . . =

_ everything that pettzing to reading. “The-leagusge Whe wes colory-his- attitude’™ -+ -

mmdbmk!asgkmmmdmnnhhemhmm inteachmshham ’

Tod. The lamgadge of the maierial the child reads sirikes a redpongive cliord dn |
 hin, leaves him ummoved, of causes him to reject it. The entire reading process

atmy!ﬁdofmaum&swﬂlmﬂwbcmwmmoi fcarning how 10

rexd i process ipvolving language. Since this is triar) the teacher needs o be a -
. student of. Izbguage from four points of view: (1) She needs to-undersiacd -

 language as a human phenomencn and its power in the life of individuals. (2)

\Qmmcdsmkmmmmhaamblﬁabauthowchildxeu%mmlmmm_ o

wmemw,ﬁnmm&f%md:}am?&m“u

é»:vmrp“ﬁ)’ém necds o give carcly! atteniion 1o the languags of cadh ehilid - T

she is responsitie for feaching in. order to leam what his fanguage &s like: and
what he can do with it (4} She aceds to comprehend the many ways in which -

her own language aod the Tanguage of the ueadmg matcmls shu uscs mﬂm o

-the. ms!zmskmmgp:mw.
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- The Chilled'x Learning of Lmam
- Children put mrmmdom cm:zg} and concentration. ino ﬁw if.ammg of

language. Scholars who bave siotied chifdien's ‘scquisition of fangusge =il Jo
not know kow they do it but there is mc;ca.s:rgjy clear evidence of what 1hcy

do. Even so, no theary of fearning yet propased seems 10 explain the _amazing

masiery of 3zmgu.—xg¢ children achieve i in the years from-two 10 five, Part of the
- hamang & imitation, of course. Even before the chitd’s first binhday he

‘tecomes aware of the thythm and flow of languagy so that his babbling beginsy

1o sound familiar to his Enghsh«apcakms parénts, Lxslenmg te ‘& child of this.
“8ge, one bocomes aware of the fact that same of his strings of babbled sound

have the patiern of statements, questions or exclamations. The child who is-
tatked 1o and who hears the tatk of adules and stblmgs usts the rise and fall of

pitch and the patterns of emphasis and- pauses—in short, the melody of the

language even before he hus 3 vocabulery of wards, When he becomes aware of

the fact that things have nates he may be insistent and demanding with his

tecurrent, “Whaz 217 As ho-comes to realize thay lansmgx has power to cause
* things 16 happen he'does an immense amount of practicing, talking to his toys,

aa!kmg to himself before he falls astcep, using 1ai% fo accompany action ss he
mays. Vygolky, a Russian schc!ar, mamtams that this talking to himsalf is a

part of Izarming 10 think—-thst it is Ik on the way inward {12}

» Summammg his zpalysis of what is known about children's’ acquwman of
language, Lennebery of Harvard bas concluded that children. follow o definite
tmetabde in their feaming of language, beginning at a certain point in their
overall dcvckrpncm (7). They follow the tmetable idiosvncratically, .of
course, some beginning cardier and learning faster, some later and more siowly,

. But every. child, unfess be is seriowsly handicapped cither mcmali}, phy&zcaﬂ}.

or By unfavorable environment, follows the same sequence. . ‘

it becomes eviden! sometime durmg his ‘second or third year th the child i it
not leatning language iteins individually but that he is intuitively sensing the
way the janguage op&mtm that he is becoming awate ‘of rules of procedure..
His remark, “My book is more® better than. his,” indicates that he is nozmg
methods of dealing with comparatives and supselatives, His wse of “foets,”
“deers,” and “mouses” patterned after the plural endings of “books,” “boys,”
. and “wishes™ indicates his awarencss of a scheme of operation for plurals, His
. verb formi, “runned,” “goed,™ “brang,” and “buyed” indicate his awareness of
- what ene dots as he forms the past-tense, “walked,” “p\n}cd. “wanted,” and -

“s3ng.” The child’s socalled cryors are s~mally consistent’ applications of his -
{ntuitively sensed rule in a language of meay incongistencies. -

- Studies of childeen’s mabulmy indicate that the average child has a spcakmg

‘vocabulary of -at feast 2,500 -words when he comes to finst grads and an
undersmndmg vocabulary that may be ten times as great. There are ro accurate -
* measures of the vocabulary of children in these days of television, wavel in
- parents’ cars and the easy availability of books for childien, Many parents are
. awame of the fact that children wda3 use at an carly agc mmis that were late
. acquisitions in the lives of Lhe parents, .

“The otiginality chﬂdtcn dtmmmmtc in their. creation of new words ix pmo(
~.that not all of their learning is imitation. Such remarks -as, “I guess I
: mnunduiward y«m and *} am a wh)»cr anﬁ you are, 3 bccameact” prove that”

@ . s




T e

', skill, any program for the teaching of reading should give careful atienti I
the child's language and should uiilize the competencies he has afready

P

children use }“.’s‘“;;: —m{:\_ﬁly " mﬂ( vimyr nl\gd‘ st &8s lhﬂf w‘\' anmt‘nm

“miust have done. Any teacher can add many cxnmpln

“There is informatioa, 100, on children's use of sentence structure. Men o!
Massachusetts Institute of Technology, found: children of three years using the
basic sentence patterns of English, though with a minimum of vocabulary.
Studies by Loban of the Univensity of California at Berkeley and by Francis
working with this author ot 2ndiana Upiversity found <hildren of six years using

_all of the kinds of sentences employed b) adults and doing so. with great
. Bexibility.

All of this evidence gives substance to an asscmon by Komei ChuLovsky
after forty years of studying the language of Russian children from two to five,

- ~%In truth, the young child is the bardest mental toiler.on -our. planet.” He
. considers the child «¢ this age to be for this shont period of time a linguistic
- gzmus, But, he concludes, there is no trace left by the age of cight of the -

- creativity that characterized the young. child. He attributes this to the fact thal.
the child by that time has fully mastered the basic pnncnp&:,s of ‘his native ,
!anguagc Many teachers might ‘wonder whether this dulling of interest can bc S

in any way a:mbuwd to what' thc schoot doces about ianguagc

Axn ¢ Baalbs uf':";eﬁi‘ui ’

Every ¢ child comies to school with a languns\: afd, since reading is a fa \

dcw!oped His language lells the teacher three things about -the child:
quaiity of his language mirrors the Janguage of his home and: the edui
‘and cultural background of his pa:cms. the child’s vocabulary indicates the

- meagemess or richness of his real and vicarious experience; the case with which -

he expresses himself indicates the wholesomeness of his attitude toward

. himself—self-respécting, confident and outgomg or withdrawn, timid, repressed, -

) - {carful or belligerent, delensive and rejecting. The child’s competencies and his

attitudes are’the outgrowth of the ease or difficulty e encountered in leaming "

1o communicate through language and the: adequacy of his communication in . L
meeting his life needs beth in and out of school. .
The language a cin!d lzams must of necessity be the language of his home

" and nesghborhood No wnatter how bright or how dull he is he can learn only
# -what is there for kim to learn. Some children are fommmcnough to leamn at
. bome the.Janguage spoken at school and the language which is used in their

texibooks, “Other children may léam zqually - skillfully a Spanish-American-°

- dialeet, a Pennsyi»ama Dutch, one of the many varieties of Negro or Indian
. dialect, the dialect of an Appalachian group or just the “Me and him ain't got
none™ dialect of an unschooled neighborhood. At no point in American life do

dialect differences stand out as clearly as they do in the beginning grides.
er the fanguage is, it and the upencmc and competence the child has

acquired as he jeamed it are the material ihe- itacher must work with in
_teaching the child 1o read. Regardiess of the homogcncnty or diversity withina = -~
school ne:ghbo:bood. each child differs from every other child in the back-.

‘ground he brings 10 school ‘hig mmpctmcc in the use of his language, and 1bc

,skills be has developed in’his leaming of it. .

~ Because of the i importance of language to success in leammg to read, the first

: unpcraﬁve in any pmnaxy dassroom is the stimulation. of Ime talk 50 thar the.

'.'-. s
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© -teacher ‘meny know the @ ‘end wuh which she must “work. Bccausc 1hc
consider: the- oral language-so amponant, educational leaders in England, havc g

enined a term, “oracy,” which they compare in value to literacy. All tcachcmi o

- meed to beware of allovnng the obligation to teach reading to cut off free and
extensive use of oral language. What thé child has achieved with oral Ianguagc
has developed in him c2riain comp&tcncns that are jmportant in leammg to
© read. Every child who has learned:to “talk has learned to give a?teﬁllon to
patlerns and arrangenents. of sound® and to ‘schemes.of operation in .:imgmg .
words together to carry meaning. He has learned the basic phonology of his
“language and also its basic syntax and he Appha his knowicdge in his own way.

- Heds decp]y interested in languige and recognizes its worth in hxs daily lwmg

All of this is of‘value in leaming 10 read: :
Living with people who talk, the ‘child has lcamed to talk. and has done it -
- -without lessons, drill, or. programed material. Now, lcarning to read. cannok.
exactly parallel leaming to tatk bccausc reading is not the same as talkmg not is
~ the language of writing identical m:h the language of speech. ‘Talking is a skill',
the child appears inherently to/dmrc while reading is a-skill required by the
_culture. If the child had lived/a few centuries ago, or even today in some parts
. of the world, he might not need 1o lcam to read. But the children a first grade .
taacher mast teach 1o Tead/are the same children who have leamed a language
before commg to school/ond have donc it with lmly amazxng skitl. ‘

Chfldren Who Read E!r!y

Evcry kmdcrgancn and first grade _ acachcr encounters an occasnonal child
who has leamed to read or made a good beginning with rcndmg before coming
“10 school. 1t is possnblc that the number of such children is mcrcasmg due to the
influence of television, the availakWty of-books for .children in supermarkets,
bus stations, low-price stores. and focal libraries, and the wealth of real and
vicarious expericaces enjoyed by .some children. Durkin has located ‘séme of
- these children-and explored the mﬂucnccs that seem to have brought about the
early reading. (4)
Durkin and her assxstants admnmstcmd a test of 37 words mdmdually and
* orally to 5,103 first grade children in the Oakland, California, schools.. The test
brought to light 49. children, 20 boys and 29 .girls, one percent, of . the
_ pu!aucn. who passed the word-test. All of these children later scored on
) ecmun of .the Gates Primary Reading Tcsls. seven of them also taking the
Advanced Frimary Tests because of perfect scores on the first tests. Later, the
e procedures used in New York brought to light 180 out of 4,465 children, .
four percent of the group, who successfully identified a minimum of 18 words.
" Of these children 157 were abie to score on thé Gates Primary: Tests. Durkin's
evidence from the tests and from interviews with pareats nﬁgardmg the
motivation and help the children had reccived caused her to arrive at some .

generalizations in answcrs to her question, “How do chﬂdrcn lcam to read at o

home™ v
"~ “The first and most :mponam of these - ﬁndmp was that the: appm:sch ‘used by -
children was what educators tend to call a language arts approach. Because the
_first evidence of interest shown, by these children was interest Th leaming to
pnnt and 1o spell, she dubbed the children “pencil and paper kids.” Their
“Jearning sequence . moved trom (=} scnbb!mg and drawing, to (b): copying . -

| ob)ccts and lcttcn of the alphabcl, to (c): qucstmns about spcl!mg. 10. (d) abnlny- . :
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to read.” Bccause of their interest in pnnung the cHildren asked many questions
__about spelling, begmnmg with interest in spelling and wliting their own names.

~ Sometimes this intercst caused a parent or an older sibling to give attention to
sounds of letters, a procedure that was producuve with some children but not -

with others. Some ‘of the ¢hildren had indulged ih what might ba,called “infarest
_ binges,” following ‘an interest for long - periods. of time before  abruptly

- discarding it. This, Durkin reminds, is in smkmg contrast to’ school programs

- that'assume a short attention span. :

EPA -A frequent source of interest in. mrdwnoymcnt of stones read and
: rercad by - parent ‘or sibling, Children would ask “Where does it say that?" or.
“What's that word?” Some children insisted on tuming the pages as they
listened to a familiar story. The initiative and persistence children showed in
doing and learing what they wanted to do and learh is again a sharp contrast

to the teacher-dominated activities found in many first grade reading programs.
A number of the children had been inspired to Jearn to read by the interest of

an older sibling, more often a sisterthan a brolher, and by playmg scbool wnh

* older children.

AY.of Durkin's findings ‘need to bc considered - very thoughtfully by teachers
of beginning reading. What these early readers did as they learned to read was
 very different from what takes place in many primary classrooms. The children -
took the initiative, they were the doers, utilizing the help of others when and as ..

+ they were ready for it and wanted it. They determined the time, the duration, ,/
" the sequénce of their learning. They chose the material, the content for their - P
"« Jearning, whether television adverusmg. supcrmarkck labels, roadside signs, the
wnung ‘of their own names, the stories in a storybook, or the pages of their
‘sister’s reader. They reached out for or accepted what they wanted and ignored .
‘the possibilities that did not suit them. A child who could read helped one who -
- could not. Talkmg, listening, wnung and -reading were closely interwoven m
- proport:ons which suited the child’s interest and need at the moment. - :
Again, one {nust be realistic. In each instdnce, here was a single child living.
. and learning in a situation in which-he was responded toas an individual by
~ people ‘who were interested in him, in his interests and his growth and
developmcm A first grade teachcr. on me other hand, may have twenty-five
_children if her schoolisystem is\an enlightened ope and can manage financially to’
provide her with a reasouab!es‘cachmg load. Thgre are, unfortunately, all too
many schools in which first grdde teachers have far too many children to permit-
the kind. of attention to mdmdu\! children which makes sense in the light of
today's knowledge of the wide) di erences in children's backgrounds, in’ their’
language competencies, and in thex terest in learning to read. Incredible as it
‘may seem. one finds cven today occasional school system that expcnds :
money and effort on remediu] n:admg\vuhout putting forth even equivalent
effort to make-it possible for the teacher ¢ beginners to meet. the needs. of *
individual children in order to prevent . :Jing problems that undermine ‘a
child's self-concept :md his abxl:ty to !eam R - ' T

© Some Quesﬁons lor Tmhers To Ponder

" Are there ways in which the school expcncncz of a child learmng to read can
be made to.approximate more closely the experience of the child who leams to
read before he comes to schodl? 11 it possible to set up a learning environment
' m a first grade classroom whlch makm the ablmy to read so desirable that

-~



~ children covet it for themselves? Is it possible to use what the chiid brings of

- labguage background as the starting point for his learning to read, actually to . '

g&som the known to the unknown? Children come to school knowing many

- words by ear, tongue and mind; learning to read is-learning-to know them by -

- eye. Children have learned how to learn what they need and want to learn and ~

to do it independently, effectively and expeditiously. If they want to ]earn to

" read they put forth the reqmred cffort to achieve their goal.

>

‘Perhaps all of these, questions and their 1mpl|cauons can be reduced to one

' “all-important.question, the one with which this article began: Can the emphasls '
/in_reading be placed on children’s Ieamlng to read rather than on the teacher's
‘teaching of readmg? : ‘

Teachers in many of the primary schools of England are workmg intensively
and crcauvely on the. problem of turning ‘classrooms into workshops and studios

- where active children worklng individually or helping each otlier in a variety of
‘ways assumeé a large measure of responsibility . for their own learning. This

author in visits to classrooms in nearly. forty English schools found the comment -
most frequently addressed by teachers to children, “Very good. Carry on!” And

- - the children did carry on thoughtfully, responsibly and pridefully.

In the United States, great émphasis has recently. been placed by curricalum
makers on discovery znd exploration as methods of - learmiing, especiaily in
science and mathematics. Very little of this emphasis has yet found its way into -

" the field of reading. Is there. a place for it? Preschool children who learned. to
* read appear to have taken the initiative: and "done their ‘own selecting of

" _material and their own pacing. Is it pos-alble for ‘a_teacher with a roomful of

children to encourage. them. in more of it and gundc them in their efforts? It
seems almost a truism that what we deeply want for children- we ﬁnd a way to
give lhem in some measure.

'Some Es(nblished Methods of Teachmg Reading

Part I of this bulletin makes clcar the fact that thcre are many ways to teach

'readmg Some of these. are widely used and some found only occasionally.

Every method has its ardent advocates and often its equally zcalous detractors. -
Some methods find favor and .are used by many ‘schools over a long period of
time with periodic internal revisions and: improvements. Some burst forth and
are enthusxashcally picked up. by. groups here ‘and there but tend to disappear

- ‘after a time. Without the interest and approval of at least a few’ respected :
.educators, no method gains wide acceptance nor docs it Jast very long.

" Basal reading schemes have held the stage in the schools of the United ‘States
for thirty years or more. While there are some differences in the content of
basal reader series and slight differences in the sequence of skill development
and- me&hodo!ogy, all of the series tend to fit a description offered by Sheldon.
He ‘says that basal reading programs are concerned with the .development of

those fundamental -habits, attitudes and skills qssmtml to effective silent and - N

oral, reading and that the programs rest on the assumption that the skills which .-

" are essential to such effective reading are known. Hc further holds that these e
" fundamental skills are of stch nature that.a series' of .bgoks, workbooks. and_, N
. manuals which present these: skills in. sequcntlal order is necessary.to their '
* development. Proponents of basal methods maintain ‘that an-adequate basal = . =~

reading program provides the requisites of successful. growth in comprehensxon,“

’ lmwrpretatlon. and all aspects of . maturc rcadlng (10 p 28‘ The rauonale of *
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‘which have appearec. of phonics systems and reading systems that place heavy
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experience, and partly on belief. All -basal reading approaches tend to be
eclectic, emphasizing meaning but giving attention in ‘varying amounts and at

the ._‘basal reading approach appeafs to resi ba_rtly on rq;earqh. partly on

" various points to phonics and other word recognition and comprehensicn skills.

- Basal reading has become the norm from which new approaches deviate. All
new approaches are. continuously comparéd with .it through observation,

_through testing or through some form of controlled research. * S
: * One after another, various phonic approaches to reading have kept appearing

‘for more than a century. Horace Mann alluded to the problem in-1837. Though

-all basal reader systems utilize phonics to a greater or lesser extent, some of the

bitter critics of current basal readér programs accuse them of utilizing only, or
mainly, “sight word* methods which require children to learn words one 2t a .
time and encourage them to guess rather than systex?{atically decode words. The -
criticism was especially hot and ‘pointed after the appearance of Rudolf Flesch’s

Why Johnny Can't Read (5); it was rekindled by Sputnik and is now fanned -

anew by Jeanne Chall's valuable but provocatiyé book, Learning To Read: the .
Great Debate (2). The concern of some. is/so great that. the editor of the
Bulietin of the Council of Basic Education hasigone so far as to state: -

.. It seems to us that anyonc who sugg'est} even by indirection, that
- the present reading controversy does Qt involve fundamental =~
-issues- but merely -a’ reflection. of temperamental-differences be- -
“tween reading theorists, misreads the true hature of the contro-'
. versy. There is a real war on in reading, ahd for the future of .
American Education it is important that the [right side win.

ehement espusal of phonics methods and the almost unlimited number

emphasis -on phonics disturb teachers' and others who are .convinced that

- leamning to read should be for children a meaningful and enjoyable experiénce,
They are convinced that an exclusive or heavy emphasis on code-breaking-is. . .

demanding of children an initial period of hard work which can be meaningless

. drudgery to them and may color very unfavorably their attitude toward the

ultimate goal of reading, which is to make of every child a self-motivated

_reader.’ . . e . ) ETE
" Phonics ‘methods ‘are. not the only methods to ‘place heavy emphasis on .
~helping the child to break the code of English reading. The Initial Teaching

- Alphabet - is designed for this purpose and so are the various -linguistics .

approaches. Two other methods described in Part I are basically phonics and-fit

" . into thé code-emphasis group, Words-in Color and Programed Instruction with :
. Reading Material. All basal reader approaches are designed.to-teach children .- .

ultimately how to decode words, but the critics are ‘convinced that the goal is -

- achieved too slowly, and too “ineffectively with permanent harm to- some

children. Newer editions of some*basal series arc adding more phonics, some of
it earlier, and all of themarc making what they do with phonics stand out more :

) - clearly.: . -

i

New Approschw—-nyj Whom and Why.

. 'Good teachers are pever content with: théi_r téachis;g but z’ﬂwayé on the alert _
for better ways of teaching all children and for guidance and concrete help with~ "~
meeting the needs of individual children who for one reason or another have .

.
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drmculty wnth reading. Scholam and others from ﬁexds outside of the readrng '
~ domain are also discontent with reading and some of them are convinced that -
t.heiullrave ideas and can produce matenal that wrll rmprove the teaching of -
reading. .

s mterestmg to note- the ma]or proponents of some of the methods

. dmnbed in Part 1. While a language—expenence approach is not new, .the -

_major instigator of the - present widespread jinterest in it is a curriculum
. specialist, Roach Van Allen, who began exploring with teachers in San Diego
County the possrbllltles ‘he saw in beginning work in reading by utilizing the
- children’s own interest in creative expression'through arts and language. Sir

- . James Pitman, a publisher and member of ‘the-British- Parliament,  devised his . -.

Initial “Teaching. Alphabet to miake reading easrer for beginners by providing-
. them with one symbol for one sound, a one-to:one relatronshlp. until they have
_learned to read. The linguistic approaches on the market all stem from the
work of Leonard Bloomfield, a linguist and scholar who served on the faculty of
Yale University.- The major linguist to prepare materials for teaching was
Charles C..Fries, a distinguished: authority- on American English. Words in -

- Color is the product-of Caleb Cattegno who i isjeven more widely known for his L
. work in the teaching of modern mathematxcs‘than in reading. The initiator of . -

the emphasls on Programed Reading was a Hrstmgurshed psychologist, B.. F.- °

Skinner.. Much of the work and study that has led to-special attention-to the . -

needs of disadvantaged children in .urban centers is the work of socrologrsts. not .

educators, though people in reading have attempted 10 adapt_existing material __

" ‘and create new. material for use in teaching these. children. The talking -
typewriter is agair the work of a psychologrst and the computer matenal the
“product of specialists in computer programingi '

While all of these “outsiders” have been workmg initently to find better ways
_to teach children to read, many of the leader; in the field of reading and most .
teachers have continued to give their allegiance to basal reading plans. To be
sure, basal reading methiods have been successful in teaching many children to
~.read, perhaps the great majority of them, but! all 100 many children have failed

o to achieve in line with their ablhty to learn ig other areas and a .tragic number E

"of -children: have failed almost’ comipietely. Proof of this  failure ‘lies” in | the
" present. emphasis on the training of more: and more remedial réading’ teachers '

. -and directors of reading. Outsiders recognize, the tenacity of the adherence to - -
- the basal reader concept and are convinced that there must be ways to teach.

reading’ which would- make so. much of remedymg unnecessary. They also
" deplore the willingness of some of the leaders in. the field: of reading to make
“teachers docile followers of a prescribed method: instead of creative ‘teachers -
who work mdependently to meet the needs of each mdwrdual child through
_methods surtable forhim. - . | Lo : D .
i b
The Cycllcal Recnrrence ol" Ideas - ' ; .

‘It is ‘trwe that ‘there are.. hlstonca‘l cycles .of some approachcs to- readmg‘ g

) methods New ideas come to. attentlon, are tried by a few venturesome people, . -

and recede into obscurity, only to recur.after a time as new ideas with new and
ardent proponents. Why? There may. Be several reasons for this phenomenon. - .

The fact that such ideas as a modified a\phabet for beginners,-a reading system .. - .

. based ‘on the nature of the language, more attention to code-breakmg or more -
o emphasls on mdrvrdual dlfferences in leammg teclmlques keep comrng to .




-2~ ~their classes- Teacher~A “who  has known' little or" nothing -about “the new™~ —

T

R . . .

. .stirface tends to méan that there is basic value in them. This potential value -

needs to be given thorough and sympathetic attention, time o germinate and-

"+7 " grawopportunity to be tried out in a variety of ways by teachers of differing . -

tal_ents‘anq points of view and ‘with children of different learning abilities and
__ pattems, -time for methodology to be explored; and thorough and impartial

" evaluation over an extended period of time

.
S e

- .. More often than' not, however, an innovative p'roposﬁl for the teaching of .. .. .
- . . reading is compared immediately with established basic methods before the new

... “possibility. has had time to grow and take on shape and before teachers haye - -
- had opportunity to try it out in their own individual ways with the children in .

possibility and has had no opportunity to explore it is askéd to try the new idea -
- for the year while Teacher B continues her usal teaching as a control. The

- classes of both teachers are then tested and the results compared.It is almost -
like. comparing thé success of a mature, est blisi-ed. man with that of,.s young

* boy who shows promise but needs time to grow. If the experimental program
shows superior résults, these are often attributed to-the so-called Hawthorne
effect. of novelty and spécial -attention. If results of both experimental and =

* control groups are similar, teaching returns to'its established pattern unless the .
teacher persists in giving it further attention. If the scores of the experimental - |
. group are poorer than those of the control group, the néw possibility is usvally -
discarded. and teaching goes on as before. The innovative idea disappears from = - :
sight, only to’ be conceived ‘anew at a later time and .perhaps on a higher or

- more practical level by another person dissatisfied with the teaching of reading. "

- Research Which Compares Methods

Any survey of research in-the field of reading reveals a large number of .
studies that compare: the results’ obtained by. one method of teaching reading
_ with'results obtained by a. contrasting method. The ‘most outstanding example -~
' of this is the program finan¢ed by the United States Office. of Education, which' »
~ " compared. methods through twenty-seven separate studies in ‘as many cities, a- *
- program that cost American taxpayers more than a million dollars. A few of
" the advisors who approved the over-all project for -the Office of Eduction
* appeared to be motjvated by the hope that the research would. indicate which -~ -
.. method or methods/aré most successful in teaching childrén to read. The studies .
"; were carried on in different localities across the country and represented a good
-geographic _distribution. Each study was concered with a different problem,
.and-the directors of. the projects- were for. the most part college professors or
- “authors of basic reading series. These studies done in the 1964-65 school year

all used the same pretests and post-tests but each contained uncontrolled = -

variables such as the amount of time spent on reading and the background and
basic competence of the teachers. o S B o

. Much of this was what Chall has accurately called comparing one ill-defined = -
- method -with - another- ill-defined method. Methods that were given the same -

believe. that' the Hawthorne effect was operating because -in -almost- every _
" instance the experimental populations made significantly greater gains than the " - -
“control populations . . .. In almost every.instance-in which' the basic reader

.-

i+ !'label differed. considerably fromone ‘another. -Stauffer states, #One is led to.

approach was compared with some other approach, the basic reader came out~ = - -

" “second best.” (12, p.v;"vi) Fourteen of the studies were later extended through,. -
N . . - AN 4 . T, L. . “ . - .
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the sccond and third grades wit\h 10 outstanding cl\'ia\nges' in comparative results,

.. Two generalizations can safély be' drawn from_ this, the most extensive

‘effect was coupled with the significant gains made by the

comparative study of reading -methods ever undertaken: (1) It is impossible to

.. meet the needs of all children'by any one method, aha\‘(;) the most important - -

element in any reading-program is the teacher, not he. method. " A -further -
generalization can reasonably be added. Since it appezu\t\ha_t the Hawthorne .

teachers should be strongly encouraged to try methods of

.The data analysis carried by Bond and Dykstra at the Coordinating C

- auditory -perception, visual perception, intelligence, preschool experience with
“print (presumably with books, stories, television, signs, and labels and the, like),

-

C A _ » eir own based on
their study of the children in their -own "groups, to do bits bf action research

. .- rather than to follow slavishly the manuals and guides laid Yown with basal . -
~i-reading systems. If these. comnion-sense- findings. bear_fruit in the schools the -
_ cost of the research in money and «ffort were not wasted. .- - S

. A further comment by Stauffer is important to consider in' this, connection. " -

“No single approach in- these twenty-seven stidies has overcome\-.individual . -
differences or eliminated reading disability at the first grade level.” (

the studies indicated that certain combinations ‘of approaches proye more -
effective in teaching reading than a single specified method in .isolation\ This
makes sense in-the light of other conclusions that. such pupil characteristics as

cultural opportunities and English background are related to success in learning,
to read (1, pp. 7-& 8). These project directors.also concluded’ that “a more
diagnostic approach to both readiness for reading and the 'teachiIg of reading is
needed.” : ) : T

. 'This rescarch in no way diminishes the value of the materials and methods . . -
the schools are now using. It doés indicate that more. work is nedded 1o do three

things: to continue to improve existing materials‘and methods;| to explore and
expand newer materials and methods that showed up favorably .in the reading
studies; and to ‘search’ ever .more. earnestly.. for evenl.aettc:rs ‘materials -and

- methods that can be used to meet the many and varied needs of individual
+ children in 6ur schools. : Ce s »
. Contributions from Allied Fields Tl

~.“Bvidence that children’s néeds cannot be met by strict adnerence to any

single- prescribed ‘method and battery of materials comes from a number of .
fields that are increasingly recognized as allies of education. In a detailed article :

- in" the most recent yearbook on reading, Innovation and Change in Reading

Instruction*, Spache gives attention to.a-long list of studies in sociology, social - -
psychology, child development, linguistics, psycholinguistics, language develop- - |
ment, educational. psychology, optometry and opthalmology and clinical psy-

- chology, all/of which ‘have: some bearing on reading (11). The field of

neurology could well have been added, since 2. number of neurologists have‘foi:_

- some time béen concerned with problems of reading disability. - °

. This"mass of new material related to.reading should not be overpowering to
classroom teachers if -they will. rémember their own special assets. American -
elementary. school ‘teachers -of children as a group are more highly educated

- than almost any other teachers in"the world. Four or five years beyond -high ..

school as_ preparation for. primary school teaching is unheard of in-many

* * Natioial Society for the, Study of Education, 1968. _
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. . countries.” Our teachers’ have studied child deyelopment, the psychology of .
. learning, children’s literature, the language arts and methods of teaching

-- - -reading. They have not always had adequate help to undegstand the application -

: of what ther have lsarned to the needs of children and the educative process,
but many of them have made their own skillful applications. Teachers as well as
principals, supervisors and curriculum directors, need to read widely in the
journals that provide: special help in keeping up to date in this field in-order to -
apply the best of what is known in meeting the needs of the children for whom

- they are responsible. : : o : B

- What, Then, Can Be Said of Method? ) R

. Since"the "child’s language is an imporfant part of the teacher’s working

~ 'material, two values can be had simultanequsly -if the teacher will encourage -

. each child to talk freely and utiliz¢ the i.2rests that come to light and some of
the talk as the first material for reading. . { language. approach to reading can be
the first step toward any method or material the teacher wants to use o7 is -
required to use later on. Children enjoy drawing and painting pictures. Often *
they can be encouraged to tell about them. If a child says,*This-is-my dad. He

. is washing the car,” the teacher writes the legénd under ihe child's ficture, If
the child says. “Here my dog. He bes my friend. He: go h= house,” the teather-

_ writes that, too.. At this stage it is important for the child to learn that reading

- material starte in the head of someone who puts.it into words-which are then
“represented by black marks on a page or white marks on ‘a chalkboard. This
'material read back says just what its creator wanted-it 10 say. Teachers in .
England tend to start this way in many schools. On¢ of Her Majesty’s
supervisors cautioned teachers,.No child should be given a printed book until,
he has made at least one little book of his own and a late developer should

7 probably make five or six little books of his own before being given a printed

) bwk." i . L . . ) B ) . ; . ’ . . . o .

A language approach to reading is the kind used by the preschool child who 5
learns to read at home through his own curiosity and interest. Its values lie in . -
the fact that it takes the child where he is and helps him link the known to the

" unknown in Jpnguage. - C - o T
Starting with the child’s own language enables the teacher to introduce. .~ .
. reading, wriling, spelling and .compositiop in_such ‘manner that even young -~
children can see their.value and-interrelatedness. In these days of pressure to
, teach miore in every subject, any opportunity that a teacher can find to teach-
~ .- more than one thing at a time. is pure gold. Some of the available research on :
both i/t/a and a language approach to reading indicates that the interest. aidd
skill children develop in writing constitute a valuable bonus for the reafifng
program. The study of reading and writing.in UNESCO countries reported by
William S. Gray in 1956 made it clear ihat teaching reading and writing in
- ‘~lose relationship is the usual pattern in the countries of the world (7). We
- alonie tend to separate out the program for teaching reading, pérhaps to its -

. detriment. At least it seems’ clear that combining them is helpful .{o many. .~

" children who show evidénce of dyslexia and other reading disability problems.- " -

. As a teacher studies her own group.of children /‘a‘nd ‘thejr responses and .
. needs, she should feel free to utiliZe any aspect of method or any combination .
of methods that seem to bring results.” It is-interesfing to' nofe a contrast jn
teacher response which visitors to English schools betome aware of. If one asks
N ) K . NeE
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_ an American teacher what method she wes o teach’ rﬂdmv she is very hkely
® respond by naming @ series of reading fextbooks or mdmdualnzed readmg,
hngunuc _approach, or some other recognized method. A primary teacher in
. England is more apt to sy, “I use whatever seems to work with a child.” It has
_become customary in many of our schools to teach a system, a method. To'
_reiterate the -theme of this article, attention centered on chx!drtn, not on a
) xcachmg process may achieve better results. -
- Because of the task’ that society assigns 10 teachers and schools, methods of
leachmg must forever be means to an end. Both: research. and "good judgment
indicate that there is nothmg sacred abowt gny method nor is any method &
- panacea. A teacher’s loyalty, therefore, cannot be to the integrity of a mcthod
- - or set of materidls. Her loyalty must be to each child in her class and her effort .
. must be bent in every pombte way (0 the meeting of his needs as he leams to .
" read. The end to be sought is- always that of happy, confident children, not. only
learning to read ‘but learning .to lo»e reading and to ‘understand -what it
conmbu(cs to good hvm&
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